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ABSTRACT

STRATEGIES FOR IMPROVING INSTRUCTION & SERVICES TO
ENGLISH LANGUAGE LEARNERS IN THE HIGH SCHOOL
LIBRARY MEDIA CENTER
by
Eileen Ray
July 2006

One of the biggest challenges facing librarians in schools today is working with
students who are just learning the English language. An extensive body of literature and
research related to school library media centers and English Language Learners was
reviewed to address this challenge. On the basis of this research, a handbook was created
to help fill the gap between the instruction librarians receive in library methodology
courses and the reality in which librarians work every day. The handbook includes eight
strategies addressing four areas of need: information literacy instruction, the promotion
ofliteracy, the development of technological skills and the creation of a welcoming
climate. Each strategy in the handbook is accompanied by a fully developed model of its
implementation.
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CHAPTERl
INTRODUCTION
In an ideal school, every student meets the standards for information literacy set
by the American Association of School Librarians (AASL). Nine national standards for
information literacy are delineated in their publication Information Power: Building

Partnerships for Learning. An information literate student is one who embodies these
nine standards. According to the AASL, a student who is information literate (a) accesses
information efficiently and effectively, (b) evaluates information critically and
competently and (c) uses information accurately and creatively. An independent learner

(

(d) pursues information related to personal interests, (e) appreciates literature and

(f) strives for excellence in seeking information. An information literate student who will
contribute positively to the learning community and to society (g) recognizes the
importance of information to a democratic society, (h) practices ethical behavior in
regard to information and (i) participates effectively in groups to pursue and generate
information (1998).
What type of school library media program will accomplish these lofty goals with
its students? According to the AASL, a successful program must be student-centered.
The program must provide physical access to information through a carefully selected
and organized local collection, as well as technological access to information outside the
library media center via an electronic network. The program must provide intellectual
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access to information through learning activities that teach students to select, retrieve,
analyze, evaluate, synthesize and communicate information. An ideal library program
functions as the information center of the school, providing leadership, collaboration and
assistance to teachers and students in providing resources and activities for learning,
representing a diversity of experiences, opinions, and social and cultural perspectives.
Statement of the Problem
An unstated, yet underlying assumption made by the AASL is that students are
fluent in English, the language in which the nine information literacy standards are taught
and measured. One of the biggest challenges facing librarians in schools today is
working with students who are just learning the English language. Currently, American
schools serve students from more than 180 different language groups (Shore, 2001).
Demographics indicate that students learning English as a second language (ESL)
comprise the most rapidly expanding group in U.S. schools today (Hadaway, Vardell &
Young, 2002). These students come from a multitude of backgrounds. Their reading
levels vary from preschool to high school. Many ESL students have not had access to
computers or training in computer and database use. Some immigrant students arrive in
the library never having touched a computer mouse. They are often completely unaware
of how a library functions. Yet, "critical to the academic success of these students is their
ability to use a research library and its databases for the purposes of fulfilling a variety of
academic reading-to-write tasks" (Kamhi-Stein & Stein, 1999, p. 173).
A lack of time presents a major problem for English Language Learners
and those who work with them. According to Hadaway et al (2002), "These students
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don't have the luxury of an extended time frame to acclimate to their new language.
They experience great cognitive demands as they are asked to learn both language and
content quickly in order to participate fully in the school curriculum" (p. 56). Although
students may rapidly acquire conversational English skills, it is a much more lengthy
process to acquire the reading and writing skills necessary to pass state mandated exams,
write research papers, create culminating projects and meet other graduation
requirements. According to Cummins (1981), Cognitive Academic Language
Proficiency (CALP) is the complex English of the classroom acquired primarily through
the written word. Crawford's description ofCALP includes, "command of the 'process'
words and complex grammatical structures that are needed to succeed in the 'contextreduced' tasks of schooling" (2004, p.197). It can take from four to ten years for students
to develop native-speaker proficiency in a new language. The most significant variables
affecting second language acquisition include the amount of schooling students have
received in their first language and what type of bilingual or second language program
they have been exposed to (Collier, 1995). For the most part, schools have no influence
over these variables or that of the background of newly arrived students.
According to Kamhi-Stein & Stein (1999), "library-related terminology is a third
language" (p. 174) students must master. In addition to new skills, an extensive new
vocabulary including terminology such as "hyperlink'', "descriptor'', "web browser" and
"Boolean searching", must be understood and put into practice. Although librarians may
be quite skilled in assisting native English speakers to access and use academic
information, they may be completely unaware of how to address the needs of English

4

Language Learners (Kamhi-Stein & Stein, 1999). Therefore librarians must learn how to
employ teaching strategies and techniques designed to assist these students in acquiring
research skills.
In addition to linguistic and time constraints, English Language Learners often
face cultural barriers to the successful use of the library as well. According to Howze &
Moore (2003), international students may be reluctant to ask for help, out of shyness or
the perception of the librarian as an authority figure. They may perceive the library to be
only a place for study and may be unfamiliar with the concept of open stacks from which
they may browse and borrow. English language learners are often afraid to ask the
librarian questions because they think they don't speak English well enough to be
understood or to comprehend the answer. These students often do not understand what it
is that the librarian does (Liu & Redfern, 1997).
Purpose of the Project
The purpose of this project was to create a handbook of strategies for librarians to
use to improve instruction and services to English Language Learners in the high school
library media center. To accomplish this purpose, an extensive body ofliterature and
research related to school library media centers and English Language Learners was
reviewed. In addition, materials and ideas were gathered from the Washington Library
Media Association and the Washington Association of Bilingual Education.
Each strategy is accompanied by a fully developed example of its implementation
and use at Toppenish High School Library in Toppenish, Washington. In this manner, the
strategies can serve as a guide in providing other high school librarians with examples
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that may be readily implemented in their own libraries. The strategies contained in the
handbook address four areas of need: information literacy instruction, the promotion of
literacy, the development of technological skills and the creation of a welcoming climate.
Instructional techniques are based upon the concepts of sheltering and scaffolding, as
well as both the innatist and interactionist theories oflanguage acquisition. The project
includes a set of the most commonly used phrases in library instruction, translated into
simple Spanish.
Significance of the Project
The United States is becoming more ethnically and linguistically diverse
each year, as more than 90 percent of new residents arrive from non-English-speaking
countries. During the 1990's, the number of English learners enrolling in public schools
grew by 70 percent while the total student enrollment increased by only 14 percent. This
trend is expected to continue (Herrell & Jordan, 2004). In many eastern Washington
school districts, Hispanic students represent the majority of students. Many of these
students do not hear English spoken in their homes. Yet many library services have
focused mainly on English speaking users. According to Pyati (2003 ), "LEP users have
traditionally been underserved by traditional library services, as very few strategies have
been implemented for them on a national scale" (p. 264).
According to Hadaway et al (2002), the library can perform a critical role in
immersing students in their new language. Easy access to books has been demonstrated
to encourage more frequent reading and to raise reading levels. However, culturally and
linguistically diverse students must learn to use the library to access books. ESL students
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are assisted in their development as readers and writers of English when they have access
to meaningful books.
Dame (l 995a) argues that the development of skills in using library resources is
an essential part oflearning English. English Language Learners may have a greater
need for information-finding skills than native speakers, because they may need
information that native speakers take for granted, including how to use the phone book,
an index or an online catalog. It is essential that ESL students be given the tools they
need to succeed in the American education system. Students cannot earn a high school or
college diploma without completing research assignments. As Kamhi-Stein & Stein
(1999) point out, information competence instruction is an essential part of any course
requiring a written research paper.
As Shore (2001) emphasizes, educators face multiple challenges when working
with English Language Learners. Educators need to support students' English-language
development while teaching the content-area curriculum and helping students adjust to a
new school and a new culture. Time is of great concern, as English Language Learners
often don't have the luxury of being in specially designed sheltered classes. Generally
these students are expected to "keep up" with the native speakers in mainstream courses.

In this context, according to Conteh-Morgan (2002), "A basic understanding of second
language teaching theories seems fundamental to improving librarians' ability to teach
better and to helping LEP students learn more effectively" (p.195). English Language
Learners will be unlikely to achieve the information literacy standards spelled out in
Information Power without a deliberate effort on the part school library media specialists
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to meet their specific needs. Towards this end, the handbook presented in chapter IV
offers several strategies to support and develop information-literate students learning
English as a second language.
Organization of the Project
The project is organized into five chapters. Chapter I consists of an introduction,
statement of the problem, purpose of the project and significance of the project. Chapter
II contains a review ofliterature related to the project. Chapter III describes the
methodology used in the development of the project. Chapter IV is composed of an
introduction and eight specific strategies with accompanying examples for librarians to
use in improving services to English Language Learners. The project is summarized in
ChapterV.

CHAPTER II
REVIEW OF THE LITERATURE
Introduction
English Language Learners can greatly benefit from all that libraries have to
offer. They may actually have a greater need for information literacy than native
speakers of English, because they may need information that others take for granted.
Reading fluently in English can be helpful in the language acquisition process and
libraries can be instrumental in promoting literacy. Libraries can provide access to
technology that is essential for a successful transition into modem American life.
However, unless English Language Learners learn to access and use libraries and
information, these benefits will be unavailable to them. How can library media
specialists ensure that English Language Learners achieve the information literacy
standards delineated by the American Association of School Librarians?
The purpose of this literature review is to discover what researchers, librarians,
language acquisition specialists and textbook authors have learned about English
Language Learners and library media centers. The document also addresses the
following questions. What information do librarians need to know in order to best serve
these students? What strategies and techniques can be implemented to make libraries
more accessible to English Language Learners? The following literature review will
relate answers to these questions in the areas of: information literacy instruction,
promotion ofliteracy in English and the primary language, collection development,
climate and technology.
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Information Literacy Instruction for English Language Learners
The very first principle listed by the American Association of School Librarians
in Information Power (1998) states that the school library media program must provide
intellectual access to information and ideas for learning. The AASL states that it is
crucial to the success of students that they master the concepts and skills of information
literacy. In order to thrive personally and economically, students must become skillful
consumers and producers of information in a variety of formats. According to AASL,
"the school library media program can provide students and others with strategies for
intellectual access-finding, judging, and using information-that they can use both
within and beyond formal educational settings" (p. 84).
How can school librarians ensure that English Language Learners achieve
intellectual access to information and ideas for learning? Liu and Redfern (1997)
designed a study to obtain insight into how university students of diverse ethnic groups
locate, choose and make use of information. Their goal was to identify the impact
cultural and educational background factors have on information-seeking behavior. The
results of their study indicated that students whose primary language is English are more
successful in using the library than students who speak English as a second language. In
addition, Liu and Redfern found that students who used the library more frequently were
more successful in locating needed information than were those who seldom used the
library. The length of stay of individuals in the country affected the frequency of library
use. Students who had been in the country longer used the library more frequently and
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successfully than newer arrivals. Finally, the researchers found that students who asked
questions of the librarians had a higher rate of success in locating information.
Instructional Model Based upon L2 Acquisition Theory

Many models of information literacy instruction have been developed by
librarians to meet the needs of all English Language Learners, including the newly
arrived student. Conteh-Morgan (2002) has created a model for library instruction
founded upon research in second language acquisition. She states, "Awareness of
theories of second language learning and approaches to teaching is vital if librarians are
to provide more meaningful instruction to LEP students" (p. 191). Conteh-Morgan
explains that the intention of the model is to assist librarians in designing courses that are
more linguistically, socially and culturally responsive to students learning English.
Conteh-Morgan briefly summarizes two of the major language acquisition
theories and their corresponding ESL teaching methods, before describing the library
instruction model based upon which they are based. The innatist theory began with
Chomsky's postulation that all humans possess a language acquisition device that
provides individuals with the innate ability to process linguistic rules. Conteh-Morgan
explains that, "According to this theory, children do not simply mimic the sounds they
hear when hearing a language. Instead, they piece together the grammar of the language
as they go through the natural developmental process" (p.192).
Conteh-Morgan also describes Krashen's (1981) work extending the innatist
theory oflanguage acquisition. She discusses Krashen's Monitor Model and three of his
core hypotheses as highly influential in second language learning. The first ofKrashen's
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hypotheses theorizes that the dual processes of acquisition and learning are necessary for
internalizing a new language. Acquisition is, "a subconscious process by which learners
pick up a language," while learning is, "the more conscious attempt to know about the
structure and workings of a language" (p.192). Krashen' s second hypothesis relates the
concept of the Affective Filter. According to this hypothesis, specific environmental,
social or attitudinal barriers may prevent the intake of new information. A student's
affective filter must be lowered in order for new information to be processed and taken
into the learner's knowledge base. The third ofKrashen's hypotheses is the
Comprehensible Input Hypothesis. Conteh-Morgan explains that, "Krashen postulates
that input must build on what the learner already knows (input+ 1) and that once the
learner deconstructs and understands it, the output or performance should reflect that
comprehension" (p.192). According to Conteh-Morgan, ESL teachers incorporate the
innatist theory into their teaching practice by initially minimizing the overt teaching of
grammar and proper speech production. Classrooms are more learner-centered, with a
focus on the affective domain and an awareness of the experience and background
knowledge of the students.
The interactionist theory is the second theory oflanguage acquisition summarized
by Conteh-Morgan. She explains that interactionism, "focuses more on the use of
language in communicative acts, on the functions oflanguage and its use in various
contexts" (p. 192). Conteh-Morgan relates the work of Hymes, who hypothesizes that
language is learned through interaction with native speakers, who modify language to
accommodate the level of the learner. ESL teachers following the interactionist theory
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emphasize real life communication in their classrooms and focus on creating situations in
which meaningful interaction and conversation enhance learning.
Conteh-Morgan then describes her instructional model, providing a practical
vehicle that incorporates knowledge of second language learning and teaching into
information literacy instruction. Her model combines aspects of the innatist and
interactionist theories of language acquisition together with, "the five factors that most
applied linguists believe impact the way a language is learned: social context, learner
characteristics, learning conditions, learning process and learning outcomes" (p. 192).
Conteh-Morgan matched these five factors with features ofKrashen's Monitor Model to
produce the four components of her instructional model, "to make it much easier for
librarians to plan a class/course and to design activities that reinforce or tools that
measure learning" (p. 193).
For example, the first component of Conteh-Morgan's instructional model
matches a low affective filter with social context. Librarians must create a nonthreatening atmosphere in which students feel comfortable and respected. Nonjudgmental and thoughtful responses to student language and information literacy errors
are characteristics of an ideal library environment.
The second component of Conteh-Morgan's instructional model matches input
with learning conditions. The library skills and concepts to be taught represent linguistic
input However, to make this input comprehensible to English Language Learners,
librarians need to consider their use oflanguage, mode of instruction and means by which
they build upon prior knowledge. Citing research done by Blau (1990), Conteh-Morgan
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does not recommend librarians slow down their rate of speech with advanced ESL
students. Rather, "it is more advisable to use longer pauses between semantic groups so
that students can process the whole meaning and not spend too much time deciphering
individual words or sentences" (p.194 ). Rather than tedious repetition, it is more helpful
to restate ideas and reformulate sentences. These interactions are supported by a mode of
instruction that involves the creation of a learner-centered environment emphasizing
learning by doing. For example, librarians can design an activity that has different
groups of students performing a search on the same topic using different approaches and
then comparing the results. Building upon prior knowledge can be challenging, because
placement testing is not the norm in library instruction. Librarians can ask ESL teachers
about language levels of the students. In addition, librarians can observe students doing
simple activities to assess their skill level.
The third component of Conteh-Morgan's instructional model matches
comprehension and integration with learner characteristics and learning processes. To
ensure that input is comprehended, the characteristics of the learner must be considered.
Librarians need to determine the age of students, their computer skills, language level and
learning styles. Incorporating a variety oflearning styles into a lesson enhances the
chances of success. Providing opportunities for listening, the use of visual
representations, and hands on exercises are all beneficial for English Language Learners.
The fourth component of Conteh-Morgan's instructional model matches output
with learning outcomes. Assessing the outcome oflibrary instruction can be particularly
difficult because often the instruction takes place in just one session. For this reason,
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informal assessment can be quite useful. For example, a librarian can ask students to
perfonn a particular search and then observe how well they are doing. Conteh-Morgan
concludes by stating that, "Just as innatist and interactionist acquisition theories have
profoundly changed second language teaching, their impact can also spill over into
library instruction" (p. 195).
Instructional Model Based upon TESOL Principles
Taking a slightly different approach, Karnhi-Stein and Stein (1999) have created a
model oflibrary instruction built around six principles taken from the fields of Teaching
English to Speakers of Other Languages (TESOL), educational research, and library
science. According to Karnhi-Stein and Stein, library-related tenninology is akin to a
third language for English Language Learners. Thus their first principle is that, "Library
instruction should provide students with comprehensible input" (p. 174). Citing
numerous researchers in the field, Karnhi-Stein and Stein delineate several strategies for
providing students with comprehensible input, including the use of gestures, graphic
illustrations, rephrasing, simplification, decreased speech rate, and the definition of new
tenninology such as "descriptor" or "search engine." Their second principle states that
library instruction should provide students with scaffolds. Karnhi-Stein and Stein explain
that scaffolding gives students support for completing a task until the support is no longer
needed. Examples given of scaffolding procedures in the library include, "breaking down
library tasks into subtasks, modeling the strategies needed to complete the tasks, and
engaging students in activities that ensure a gradual shift in responsibility from the
reference librarian or subject specialist to the students" (p. 174).
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Kamhi-Stein and Stein's third principle emphasizes, "Library instruction should
be 'adjuncted' to content courses" (p. 174). This means that information literacy skills
should not be taught in isolation. Building library instruction around a writing
assignment required in a content course is one way to accomplish this principle. Their
fourth principle states that, "Library instruction should be relevant to the students'
academic needs" (p. 174). If instruction is related to required assignments, it will be
relevant to the students. For example, students with an assignment in political science
could be taught to use a database containing political science articles.
Kamhi-Stein and Stein's fifth principle asserts that strategies for information
competence need to be integrated into library instruction. Students can benefit by
learning what specific strategies they need to use to complete an assignment, why those
particular strategies are needed and how to use them. For example, students can be
trained to examine the content of a particular database to determine its suitability for a
given assignment. Students should examine the subject areas, the types of publications
(magazines or journals), the time frame covered and whether or not Boolean operators
(and, or, not) are necessary to perform a successful search.
Finally, Kamhi-Stein and Stein's sixth principle states that, "Library instruction
should be hands-on" (p. 175). Students need to play an active part in their learning
process. For example, the librarian can first model search strategies, then students
working in pairs can search synonyms of the descriptor used by the librarian. As a result,
students can search their own specific topic. By following these six principles, librarians
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can successfully integrate information literacy instruction with content and language
learning.

Additional Methods ofInstruction
Several other researchers offer additional suggestions for teaching information
literacy to English Language Learners, although they have not developed independent
models of instruction. Bowley and Meng (1994) emphasize the importance of small
group instruction when working with English Language Learners as a means of
encouraging collaboration and stimulating critical thinking. They concur with KamhiStein and Stein on the importance oflibrary instruction being incorporated into content
course curriculum. Going one step further, Bowley and Meng report that segmented
assignments which require students to return to the library several times and use a variety
of sources are most useful for information literacy instruction.
Many of the scholars and researchers reviewed concur that collaboration between
the librarian and the ESL teacher is essential for successful information literacy
instruction to occur (Bowley & Meng, 1994; Conteh-Morgan, 2001; Dame, 1994a;
Filson, 1992; Kamhi-Stein & Stein, 1999; Werner, 1993). For example, Werner (1993)
describes once such instance of successful collaboration at a high school in California.
The librarian and teachers collaborated to develop a school wide program to teach
information skills with clearly defined goals and objectives. Students at all four levels of
English language proficiency were assigned a research project to complete. The project
stressed the importance of approaching the teaching of information literacy skills as a
partnership. Pre teaching and review occurred in the classroom before and after library
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instruction. Werner states that, "Students need to hear things more than once to
internalize them and to have guided practice in different circumstances before they can
transfer these skills to new situations" (p. 22). The research projects began with an
orientation that included having students take a walking tour of the library and complete a
map detailing the location of the resources available. Each ability level of students was
given a model paper to study as an example and a rubric (scoring guide), so that they
would know what was expected of them.
Filson (1992) also emphasizes the importance of collaboration, stating, "an
effective way for librarians to use limited time, energy and funds is to form partnerships
with ESL teachers" (p. 399). According to Filson, ESL students need repeated, planned
visits to the library to learn to use available resources, including: the organization of the
library by call numbers, use of computers and other technology, and the function of the
reference collection. Filson agrees with other researchers on the importance of classroom
teachers reviewing the concepts taught during library instruction.
Conteh-Morgan (2001) suggests a variation of the collaborative approach in
information literacy instruction. She advises that librarians and ESL teachers develop the
information literacy course together, but that instruction takes place in the classroom
taught by the ESL teacher. According to Conteh-Morgan, ESL students don't like the
instructor-dominated, lecture-demonstration format typical of most library skills classes.
Students tend to be more comfortable in the informal, relaxed atmosphere of the
classroom with a teacher with whom they have developed a relationship.
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Conteh-Morgan states that information literacy skills are easy to integrate into the
ESL program because the library and ESL program share the common goals of
empowering students by providing them with the basic skills of finding and using
information. She points out that cultural differences are important to consider when
collaborating on lesson design. For example, not all cultures organize information in a
linear format; some use a circular or zigzag pattern. She therefore notes that in general
librarians and ESL teachers need to incorporate knowledge oflearning styles into their
teaching, such as tactile, kinesthetic and collaborative learning formats. The author
additionally states that building information literacy instruction into the ESL program is a
way to reach students who tend to avoid library use because of cultural and language
barriers.
Naidoo (2005) believes that an effective partnership between the library media
center and the ESL program can assist students in developing English fluency as well as
teaching information literacy skills. Naidoo is an advocate of the sheltered instruction
approach, defined by Echevarria, Vogt and Short (2004) as, "an approach to teaching that
extends the time students have for receiving English language support while they learn
content subjects" (p. 223). Citing several researchers, Naidoo notes "a distinguishing
feature of sheltered instruction is the use of supplementary materials to support the
academic text" (p. 136). These materials include informational trade books, graphs and
charts, pictures, manipulatives and realia. Naidoo draws upon numerous researchers in
describing the limitations of textbooks for ESL students. Textbooks often contain too
much information written in a dense, specialized vocabulary. These resources can fail to
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provide rich descriptions and may offer few illustrations. Textbooks tend to be designed
according to a standard that one size fits all. Informational trade books, however, can
provide many benefits to English Language Learners. Because they contain relevant and
interesting informational content accompanied by appealing illustrations, such books can
aid in development of fluency, build background knowledge, and create a meaningful
conceptual framework to use both oral and written language skills. According to Naidoo,
the use of informational books as supplementary materials to textbooks creates a natural
link between the ESL classroom and the library media center.
To further enhance this link, Naidoo has aligned the Information Literacy
Standards of the AASL with TESOL's ESL standards. Naidoo suggests, "An effective
measure for guaranteeing collaboration between ESL teachers and the school library
media specialist is to align the national standards for each program" (p. 139). For
example, the first three Informational Literacy Standards state that the information
literate student is able to access, evaluate and use information. These standards correlate
quite easily with the fifth and sixth ESL Standards, which state that the student will be
able to obtain, construct, and apply academic knowledge using English. According to
Naidoo, "By aligning the standards of the ESL and LMC programs, ESL teach'ers can
assist the school library media specialist in meeting the informational needs of ELL
students while also providing instructional strategies for teaching information-seeking
skills to ELL students" (p. 142). The library media specialist can assist the ESL teacher
in the selection of informational literature and by sharing strategies for creatively using
that literature with ELL students, such as read alouds, book talks and author studies.
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Dame (1994a, l 995b) stresses the value of advanced organizers in the
collaboration between librarians and ESL teachers to teach English Language Learners.
According to Dame, librarians should guide ESL students both verbally and visually in
descriptions oflibrary usage. Dame (l 995b) states, "Research clearly emphasizes that for
learning to occur, new information must be integrated with what the learner already
knows" (p. 40). It is important to provide ESL students with strategies to build
background knowledge or to activate prior knowledge so that meaningful learning can
occur. Dame (1994a) explains that advanced organizers are collections of visual and
reading materials introduced in advance oflearning to bridge the gap between what
students already know and new material. These materials might include visuals such as
pictures, prints, posters, charts, and maps, or books on the theme, audiocassettes or films.
Advanced organizers can be developed around themes such as transportation, animals or
energy. The use of advanced organizers is very helpful in promoting communication,
eliciting responses, building vocabulary, assisting in word association and teaching new
concepts. Dame (l 995b) points out that, "The unlimited resources of the school library
media center can benefit both ESL teachers and their students by adapting already
existing resources to practices of second language acquisition methodology" (p. 40).
Promotion of English Literacy
According to Dame (1995a), "The promotion ofliteracy is the most essential
element in the design of school library services to a linguistically and culturally diverse
student population" (p. 2). Many researchers agree that reading is incredibly important
for English Language Learners. Cummins (2003) quotes from a report by the California
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Department of Education, which despite its emphasis on phonics and rigid instruction,
acknowledges the crucial role of reading. The report states,
the single most valuable activity for developing children's comprehension
is reading itself. The amount of reading that children do is shown to
predict the growth in reading comprehension across the elementary school
years ... It predicts the quantity as well as the language, vocabulary and
structure of students' writing....Among older students and adults, it
predicts receptive vocabulary, verbal fluency, content-area achievement,
and all manner of general knowledge (as cited in Cummins, 2003, p. 7).
According to Cununins, inunersion in a literate environment in school is essential for
promoting the growth of literacy and biliteracy skills. Reading extensively from multiple
genres is necessary for high levels of reading comprehension and vocabulary knowledge
to develop. Cummins relates that this is, "particularly the case for ELL students, because
they are attempting to catch up to students who are continuing to develop their English
academic language proficiency" (p. 27).

Significance ofLiteracy Promotion
Many researchers have found that reading is an essential element in acquiring a
second language (Filson, 1992; Krashen, 1995; Krashen, 2003; Peregoy & Boyle, 2005).
Peregoy and Boyle (2005) comment that having students read daily from self-selected
books is a key to second language acquisition. They report that, "national tests indicate
that one of the most important features of a school where students score high on reading
tests is that its students do a lot of daily reading" (p. 276). Peregoy and Boyle note that in
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addition to increasing vocabulary, extensive reading builds background knowledge,
interest in reading and love of books. They state that extensive reading should be a
component of every ESL classroom.
Krashen (1993) noted that reading is important as a source of information and as a
stimulus for intellectual growth. According to Krashen, reading is also a major cause of,
"our vocabulary development, our competence in writing style and spelling, and our
ability to understand and produce complex grammatical structures" (1995, p. 188). He
also explains that reading is important in continued development of the first language.
Krashen (1997) relates that reading can help all components of bilingual education.
Reading can develop knowledge and literacy in the first language, and be a source of
comprehensible input in English.
Crandall, Jaramillo, Olsen and Peyton (2002) discuss the urgent need for
continual improvement in students' reading ability. Because academic and cognitive
demands increase at each grade level, English Language Learners must continually
improve in order to achieve at the same levels as native speakers. Cummins (2003)
points out that many English Language Learners who have acquired fluent conversational
ability in English are still below grade level performance in academic language
proficiency as measured by reading comprehension. The extent to which reading
comprehension is developed determines reading achievement in the long term. Collier
(1995) notes that an enormous amount of vocabulary in every discipline of study must be
acquired by college-bound adolescents. Filson (1992) describes the great benefits of
regular, planned library visits for English Language Learners to include the establishment
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of habits of reading for pleasure, for intellectual growth and for language growth. She
states that, "Encouraging reading is essential. Current research indicates that reading is
the most efficient and effective way to acquire long-term retention of another language"

(p. 402).
How is it possible that so many academic benefits can be attributed to reading?
According to Cummins (2003), "Simply put, books are virtually the only place where
students get access to the low-frequency Greco-Latin lexicon of English. Thus, a diet of
engaging books works much better than a diet of worksheets and drills in developing
reading comprehension and academic language" (p.3). He further explains that the
English lexicon comes from two main sources. From about the 5th century AD, the
Anglo-Saxon language, which was of Germanic origin, was established as the major
language in England. After the Norman invasion of the 11th century, the invaders'
language, which was derived from Old French, Greek, and Latin, began to be used among
the nobility and in the courts. Anglo-Saxon continued to be spoken by the peasants.
During the next five centuries, the two languages blended to form English. Anglo-Saxon
tended to be used more in every day conversation, while Greco-Latin was the more
formal language oflegal transactions and literacy.
Cummins (2003), drawing from the research of Corson (1997), explains that,
"academic language of texts continues to draw heavily on Greco-Latin words, whereas
everyday conversation relies more on an Anglo-Saxon-based lexicon. Greco-Latin words
tend to be three or four syllables long, whereas the high frequency words of the AngloSaxon lexicon tend to be one or two syllables in length" (p. 24). Examples given of
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Anglo-Saxon words include: time, people, and work. Examples of Greco-Latin words
are: analyze, establish, and interpret. In addition to the Greco-Latin vocabulary,
academic language becomes increasingly more complex at each grade level. Students
begin to encounter abstract expressions and more complex syntax, such as the passive
voice, which are rarely heard in everyday conversation.

Methods ofLiteracy Promotion
Given that development of reading comprehension is so critical for English
Language Learners, what role can school libraries play in the promotion of literacy?
According to Cummins (2003) the amount of access to print and the amount of actual
reading done by students are the two major determinants in development of students'
reading comprehension. Extensive exposure to meaningful print is especially important
for English Language Learners who may not come from a highly literate home
environment. Krashen (1998) states that simply providing access to books is the first and
most important step in development ofliteracy. Krashen cites research done by
McQuillan in 1996 that shows a negative relationship between poverty and quantity of
print materials in the home. The same research also shows a positive relationship
between the amount of reading children do and the amount of print in the home.
According to Krashen (1995, 1998), better school libraries are related to better reading
scores. In fact, the number of books per student in the school library is one of the best
predictors of student scores on the National Assessment of Educational Progress.
Krashen also discusses barriers that deprive children of the reading they need to develop
literacy. While more affluent schools tend to have open access to the school library, with
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no restrictions on tal<lng books home, high-poverty schools often severely restrict access
to the school library and place restrictions on taking library books out of the building.
Students in the high-poverty schools are in the most need of additional print in the home
environment.
Yaden, Madrigal, and Tam (2003) describe findings from a three-year
implementation of a book lending program for Spanish-speaking parents and their
children in an inner city preschool in Los Angeles. The goal of the program was simply
to increase access to books for families who were unable to visit the local library. The
research team learned that having quick and easy access to books was very important to
the families. The parents reported that their children showed an increased interest in
being read to in the home. Yaden et al. report on a survey given to teachers and assistants
concerning the results of the book-lending program. They found that "all agreed that
students who checked out from the lending library were the same students who most
enjoyed reading in the classroom and who spent much of their independent play time
with a book" (pp. 373-374).
It would appear that the number one role that school libraries can play in the
promotion of literacy is to have an easily accessible and large collection of interesting
books. There are several types of school based reading programs which libraries can
supply with materials and help to promote. Pilgreen and Krashen (1993) undertook a
study to determine if Sustained Silent Reading (SSR) could be useful for older English
Language Learners. They defined SSR as giving students a quiet time for reading of selfselected materials and not holding the students accountable for the content read through a
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teacher imposed assessment. High school ESL students in the study gained nearly one
month on a standardized reading test for each week that they participated in the SSR
program. The students also reported a greater frequency of reading and more enjoyment
of reading in English. Pilgreen and Krashen conclude that, "encouraging students to read
for pleasure and school library media centers with plentiful supplies of interesting books
can make major contributions to second-language literacy development" (p. 23).
Free Voluntary Reading (FVR) is another reading program that libraries can
greatly impact. According to Krashen (1993), FVR is a program that encourages reading
of self-selected, enjoyable materials, that are read for their own sake. Herrell and Jordan
(2004) note that in FVR, students tend to select books written at their independent
reading level. They point out that the effectiveness ofFVR lies in the power of exposing
students to a large volume of English language reading and in the power of easy reading
for reducing anxiety. Unlike SSR, there is not always a specific time allotment
associated with FVR, nor does it need to take place in the classroom. Krashen (1993)
states that FVR is the comprehensible input that is "the essential ingredient for language
acquisition" (p. 72). In fact, according to Krashen (1995), "FVR now appears to be the
backbone of literacy development for the first and second languages-leading not only to
reading comprehension ability but also to improved vocabulary, granunar, spelling and
writing style" (p. 191).
Herrell and Jordan (2004) note that access to a large number of books is essential
for FVR to be successful. Postlethwaite and Ross (1992) report on one of the largest
international studies of reading achievement ever conducted. Researchers ranked fifty
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variables and found that the amount of time students spent in voluntary reading activities
was the number two indicator of a school's overall reading performance. Time spent
reading in class, the amount of reading materials in the school and frequency of
borrowing books from a library were all in the top dozen indicators (as cited in Cummins,
2003).
O'Malley and Pierce (1996) emphasize the importance of reading in class for
English Language Learners. Citing the work of several researchers, they note that
reading instruction for English Language Learners should include extensive amounts of
time in class for reading, along with opportunities to discuss responses to reading.
Students benefit both from time to apply reading skills and time to acquire new
knowledge. O'Malley and Pierce state that "Reading instruction for English Language
Learners should tap students' prior knowledge and experiences, focus on comprehension
of meaning while teaching skills in context, teach text organization and allow for
collaborative discussions of reading" (p. 96). They also note the importance of making
available appropriate materials that encourage students to read, a role appropriate for the
school library media center.
In addition to supporting specific reading programs, what else can the school

library media center do to promote literacy? O'Malley and Pierce (1996) stress the
importance of the relationship between prior knowledge and reading comprehension.
They note that "second language readers use their background knowledge regarding the
topic, text structure, their knowledge of the world, and their knowledge of print to
interact with the printed page and to make predictions about it" (p. 94). Dame (1995b)
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comments that authors construct text with the expectation that readers will supplement
the text with prior knowledge. This can place second language readers at a disadvantage
due to their lack of knowledge of the linguistic code and of the cultural context. Dame
stresses the importance of supplying background knowledge prior to reading. Librarians
can support improved reading comprehension by supplying background knowledge
through techniques such as book talks, book commercials, and a wide variety of visual
displays.
An important reading comprehension technique that will greatly impact libraries
in terms of collection development is narrow reading. As explained by Krashen (2004),
narrow reading can be extensive reading on one topic or extensive reading of one author,
particularly those who write series. According to Krashen,
The case for narrow reading is based on the idea that the acquisition of
both structure and vocabulary comes from many exposures in a
comprehensible context, that is, we acquire new structures and words
when we understand messages, many messages, that they encode (p. 17).
In the case of fiction, each writer has a distinctive style and favorite expressions
that are repeated. Narrow reading provides a continual review. Krashen found
that foreign language students often report that they find the first few pages of a
new author's work to be the most difficult to read, because the story, the
vocabulary, the context and the style are all new. After the initial difficulty, they
find the rest of the book much easier to read. If students are only given short and
varied selections, such as those found in anthologies, they might not get past their
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initial frustration with a writer's text. In the case of non-fiction, each topic has its
own vocabulary and discourse. Krashen (2004) states that,
Narrow readers gain more contextual knowledge as they read narrowly:
the more one reads in one area, the more one learns about the area, and the
easier one finds subsequent reading in the area (and the more one acquires
of the language) (p. 17).
Librarians can facilitate narrow reading by collecting series of books popular with
students in their schools. Herrell & Jordan (2004) note that series in which the reader
becomes familiar with the main characters, the setting and the structure in the first book
of the series are especially helpful for building vocabulary and comprehension in English
Language Learners. Krashen (2004) suggests that it is important to supply students with
material that is very engaging and easy to read. According to Krashen, the clearest
advantage of narrow reading is that it can be very motivating. When students are
engaged in a topic of real interest, they read for meaning, even in early stages oflanguage
acquisition. Librarians can develop non-fiction collections around topics that are highly
interesting to students.
Somewhat related to the concept of narrow reading is light reading. Research
reported by Hayes and Ahrens in 1988 supports the concept that light reading serves as a
bridge to heavier reading. They found that ninety-five percent of the words used in
conversation and television are from the five thousand most frequently used English
words. Light reading is apt to contain less common words (as cited in Krashen, 1995).
Krashen (1993, 2004) suggests providing materials that students find highly interesting,
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even ifit means lowering one's standards and buying detective stories or romances.
Krashen affirms that these materials alone won't result in the highest level oflanguage
competence, but they will assist the student in acquiring the language needed to read
more demanding texts. Librarians can provide the lighter reading materials that serve as
a conduit to more academic reading materials.
Researchers agree that giving students freedom of choice in selecting reading
materials is an important factor in improving reading comprehension (O'Malley &
Pierce, 1996; Hadaway et al, 2002). The importance of a large collection of interesting
reading materials, covering a wide span of reading levels cannot be over emphasized.
Last but not least, the library can provide a suitable environment in which students can
read. According to Krashen (1998), studies show that children read more when they have
access to a large supply of interesting books and a quiet, comfortable place to read.
Every school library should strive to be that place.
Promotion of Primary Language Literacy
According to the fourth principle listed by the American Association of School
Librarians in Information Power (1998), it is the responsibility of the library media
program to develop and implement policies and practices that meet the information needs
of all members of the learning community. Equitable access to information, ideas and
resources for all students is required. Depending upon the age and background of the
English Language Learner, providing equitable access may include assisting in the
development of primary language literacy. In order to assure academic proficiency in a
second language a student's oral and written first language system must be developed to a
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high cognitive level at least through the elementary grades. Collier (1995) continues,
"The key to understanding the role of the first language in the academic development of
the second language is to understand the function of uninterrupted cognitive
development" (p.S). Students function at their actual cognitive level of maturity in their
primary language. When students are learning a new language, they are functioning
cognitively at a level below their age in that language. Thus it is more efficient to
develop academic knowledge through the primary language. Collier states, "Our data
show that extensive cognitive and academic development in students' first language is
crucial to second language academic success" (p.7).
Krashen (1995, 1997) affirms that providing students with reading material in
their first language will greatly assist them in developing first language literacy. He

(

states that,
When schools provide children quality education in their primary
language, they give them two things: knowledge and literacy. The
knowledge that children get through their first language helps make the
English they hear and read more comprehensible. Literacy developed in
the primary language transfers to the second language (1997, p. 2).
School libraries can provide English Language Learners with primary language reading
materials in order to give them an opportunity to develop primary language literacy.
Pucci (1994) designed a study to describe the issues that affect book availability
in languages other than English in libraries. Specifically, she conducted a case study
analyzing the reading resources available in nine elementary and middle schools in the
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greater Los Angeles area. Pucci found that the majority of the school library collections
did not even contain one Spanish book per LI Spanish student. All of the school libraries
had strict limits on the number of books each child could check out. She also found that
the availability of children's books in Spanish at the public libraries near each school was
extremely limited. Spanish language books for sale in the area were difficult to locate
and quite expensive. Unfortunately, seventy-two percent of the students interviewed in
her study reported that the school library was their primary source of free-reading
materials. Pucci concludes,
Thus the school library must assume an even greater responsibility in the
reading development of the language minority student, and make a firm
commitment to providing adequate resources. . . . The importance of
free-reading is abundantly supported in the literature, it is up to schools to
translate this into a practice which guarantees students access to a variety
of reading materials not only in English, but in their primary languages as
well (p. 78).
Collection Development
According to the second principle listed by the American Association of School
Librarians in Information Power (1998), the school library media program should provide
leadership to the learning community, "in identifying appropriate resources, in securing
funding for their purchase, and in managing their use to encourage active learning within
and beyond the traditional day" (p. 86). Principle number five states that the collections
of the library media program must support the school's curriculum and meet the diverse
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learning needs of students. The library media program needs to offer a full range of
resources that all students can utilize to meet their curriculum goals, while reflecting the
students' cultural and developmental learning needs as well.
Many experts have emphatic statements to make about the role of the library in
obtaining materials for English Language Learners. Bowley and Meng (1994) state that
"Much of the success of an ESL-oriented library lies in appropriate collection
development" (p. 14). Filson (1992) comments that if half of a school's student
population is composed of ESL students and the library has very few ESL-appropriate
books on the shelves, then half of the student population is effectively denied the use of
the library's resources. Naidoo (2005) affirms that the library media center should play a
pivotal role in securing resources for the ESL program. She states that one of the primary
responsibilities of the school library media specialist is selecting appropriate materials for
all students and finding ways to deliver them to the intended users. Peregoy and Boyle
(2005) note that a large quantity of culturally appropriate materials at all reading levels is
essential to develop an extensive reading program for English Language Learners.
Principles of Collection Development for ELLs

How is the library media specialist to proceed in developing an appropriate
collection for English Language Learners? The AASL (1998) emphasizes that the library
media specialist is responsible for maintaining and using a variety of appropriate and
current tools and techniques for collection development. These resources include
reviewing sources, published evaluations and selected Internet sites. Filson (1992) notes
that the review media such as School Library Journal and Booklist are some of the best
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collection development tools. Professional conferences, including the Teachers of
English to Students of Other Languages, the Washington Library Media Association and
the Washington Association for Bilingual Education's annual conferences present
another valuable source for locating appropriate materials. Bibliographies obtained from
conference presentations as well as visits to vendor displays are useful tools as well.
Experts agree that in general, books selected for English Language Learners
should be appropriate for the culture, age and interest level of the students. It is
important to remember that interests and reading levels can vary tremendously, creating
the necessity of a large collection of a wide variety of materials that covers every content
area and every aspect of the curriculum (Hadaway et al., 2002; Filson, 1992). Books
from the second grade reading level and up are appropriate for high school collections
serving English Language Learners. As students often begin by "reading the pictures"
(Hadaway et al., p. 56), it is important to collect a large number of highly visual books.
Filson suggests looking for new vocabulary that is defined either contextually or visually,
for clear sentence structure and for appropriate illustrations. For nonfiction books, charts,
tables, maps, time lines and other visuals that convey large quantities of information
outside of the text are particularly helpful to ESL students. Naidoo (2005) draws on the
work of multiple researchers in recommending general characteristics of informational
books. Such books should be predictable, written in simple and direct language, contain
accurate information in small quantities easy for ESL students to access, and maintain a
consistent layout throughout the book. It's important that illustrations convey the
meaning of the text and in fact, match the text.
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For fiction collections, Hadaway, Vardell and Young (2002) stress the importance
of diversity and variety, including "a rich array of genres and topics" (p. 56). It is
important for English language learners to be exposed to a wide variety of writing styles
and patterns of text organization. It is also important to continually add to the collection
to stay current with the students' interests. Filson (1992) notes that suitable works of
fiction can be shorter in length. According to the research of Lipp and Wheeler (1991),
even ESL students who are reading proficiently prefer books of only seventy-five to one
hundred pages (as cited in Filson, 1992). Filson also comments that vocabulary must be
simple, story lines not too complicated, and sentence structure straightforward in order
for ESL students to follow the story. Dame (l 994a, l 994b) recommends high interest,
low reading level paperbacks as well as books without words for ESL students.

Specific Materials for ELLs
In addition to the above-mentioned general characteristics, what specific types of

books should librarians collect for English Language Learners? Dame (l 994a, l 995b)
notes that wordless books stimulate conversation, promote oral language development,
build background knowledge and aid vocabulary development. Naidoo (2005) identifies
specific reasons to collect several particular types of books based on the work of multiple
researchers. She notes that historical fiction allows English Language Learners to
associate with historical events on a more personal level. Concept books and picture
dictionaries with limited text and accompanying illustrations of a basic concept are
appropriate for students just beginning to learn a second language. Biographies allow
readers to experience an in depth account of an historical time period and acquire
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background knowledge of history. Folktales help students develop a cultural identity.
Nonfiction picture books supplement information found in textbooks in a format easily
accessible for English Language Learners while reinforcing the curriculum of the school.
Books written in students' first languages help them feel more comfortable in their new
environment.
Citing the importance of narrow reading as a language acquisition strategy,
Krashen (2004) recommends collecting series in which the reader can become familiar
with the vocabulary, format, subject matter and author's style. R.L. Stine's Goosebumps
and Fear Street series are obvious examples of fiction series. Chicken Soup for the Soul is
an example of an extremely popular non-fiction series. Researchers agree that comic
books can be an important component in language development (Filson, 1992; Krashen,
1998; Naidoo, 2005). These popular texts provide informational content in an enjoyable
and non-threatening format rich in vocabulary defined by illustrations. Filson notes that,
"Magazines are an inexpensive and lively medium that contains short, straightforward,
engaging reading matter" (p. 404).
Casbergue and Harris (1996) describe the many benefits that audio books offer to
English Language Learners. They report that audio books help English Language
Learners to improve in both reading and speech, to internalize the basic structure of
narratives, to emulate phrasing and pronunciation, and to decode printed text. According
to these researchers, when selecting audio books for English Language Learners,
librarians need to look for high quality, unabridged recordings performed by a single
narrator who speaks with clarity and uses alternating voices for different characters (as
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cited in Naidoo, 2005). Naidoo (2005) also notes that audio books designed specifically
for second language learners are available. These books are read at a slower pace and do
not contain distracting music. Both Naidoo and Dame (1995a) suggest having listening
centers with headphones and a collection of read along books available for students to use
in the library. Such stations can supplement the reading aloud done by the teacher or
librarian. Dame mentions the importance of including audio books that are required
reading in the students' courses.
Herrell and Jordan (2004) describe the many benefits of including books in the
students' first language in the school library collection. They discuss the importance of
validating the student's home language and culture, while providing books that parents
can read with their children. Books written in the first language allow access to
information, support students' understanding of text and insure exposure to written
systems of the first language. Dame (1995a) comments that establishing a quality
collection of reading materials in the students' first language is a good strategy for
drawing those students into a pattern of regular library use. However, in a survey of
1,000 public libraries in the U.S., Hoffert (2002) found that while 86% of the libraries
have a Spanish Language collection, only two to ten percent of their budgets were
allocated to that collection.
Pucci (1994) also found that community sources of non-English books are scarce.
Public library holdings tend to be inadequate, while books available for purchase are rare
and expensive, from anywhere between 20% to 200 % higher than the cost of the same
book in English. Pucci's study showed that school library holdings of Spanish reading
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materials are also far from adequate. Pucci states, "That the school library possesses
adequate holdings of books in the primary languages of its students is particularly crucial,
as these students depend greatly on the library to provide them with free reading
materials" (p. 78).
What types of primary language materials should library media specialists
collect? Dame (1994b) suggests purchasing fiction and non-fiction based upon requests
from students and parents, including topics as broad as teenage romance and horror.
Both Dame and Filson (1992) mention the importance of offering foreign language
magazines and newspapers to patrons. English books translated into Spanish and
bilingual picture books are readily available from reliable vendors such as Perrnabound
and Children's Book Press. Hoffert (2002) notes the importance of purchasing books
written at lower reading levels to contain graphics for patrons who are just learning to
read in the primary language. She also notes the popularity of non-fiction in the public
library. Many immigrant adults view books as sources of information more than
entertainment. Thus books on topics such as health, medicine, immigration, legal issues,
computers, self-help, mechanics and automotive repair circulate a great deal. Hoffert
notes that literary titles written by authors such as Garcia Marquez are not often checked
out from the public library because many patrons don't read Spanish well enough to
access such books. Finally, it is important to look for the same quality oflanguage and
content when purchasing primary language materials that are expected of books written
in English.
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Physical Access and Climate
According to the second principle listed by the American Association of School
Librarians in Information Power (1998), it is the responsibility of the library media
program to provide physical access to information and resources needed for learning.
The principle states that physical access is a prerequisite to intellectual access and that the
library media center should provide a central point of access for the school community.
It is the responsibility of the library media specialist to organize and facilitate, "a physical

environment designed specifically to meet the learning and information needs of students,
teachers and others" (p. 86). Full access to information and learning resources is ensured
through plans, policies and procedures. The third principle emphasizes that the library
media program must provide a climate that is conducive to learning. Characteristics
include a student-centered program that is inviting and attractive. The climate needs to
be warm, welcoming and friendly, and one that encourages questions and enthusiastic
participation.

Role ofLibrary Staff
What is the role of the library staff in creating this welcoming, positive
atmosphere for English Language Learners? Shore (1999) suggests that librarians begin
by empathizing with immigrant students and realizing how overwhelming it is to be
educated in an unfamiliar language and culture. Librarians can create a sense of
belonging by learning to pronounce names correctly, by using a warm smile and relaxed
body language, as well as maintaining an attitude of patience and friendliness. Shore also
recommends assigning buddies to help newcomers while showing that one values
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bilingualism by encouraging students to read in their native language. Sarkodie-Mensah
(1992) suggests that librarians educate themselves to work more effectively with
international students by taking classes in the language and culture of another country. If
librarians realized how tiresome it is to learn another language, how much effort it
requires, they would be more patient and less frustrated with patrons.
Pyati (2003) comments that communicating with LEP patrons is not just a
question oflanguage, but a question of culture as well. Librarians need to be sensitive to
the different communication styles of different ethnic groups. Filson (1992) recommends
training advanced-level ESL students to be library assistants to work with beginners.
According to Wayman, the success or failure of the international student to adapt is
dependent upon the sensitivity of the library staff in regard to communication, learning
style and previous library experience (as cited in Howze and Moore, 2003).
Many of the authors reviewed suggest using the primary language to make the
library more accessible to English Language Learners (DiMartino et al, 1995; Filson,
1992; Hoffert, 2002; Howze & Moore, 2003; Werner, 1993). Library orientations can be
cond,ucted in the students' primary language. Schools can recruit library staff members
who speak a second language. Existing staff members can learn key phrases in the
primary language of their patrons. Informational signs in the students' native language
can be posted, as well as other signs identifying parts of the collection or location of
strategic items. Library procedures and rules may be translated and made available to
students, as well as policies concerning circulation, hours of operation and reminders of
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due dates. Glossaries oflibrary terminology translated into the primary language can be
distributed to students.
Several researchers have suggestions for making the physical arrangement of the
library collection more conducive to access by English Language Learners (Bowley &
Meng, 1994; Filson, 1992; Werner, 1993). Fiction books in English can be color coded
according to reading level. Non-fiction books in other languages may be placed in the
regular Dewey subject area if they are color-coded according to language. Another
alternative is to house all books by language in a separate section of the library and divide
that section according to fiction, non-fiction and reference.
Dame (1994b, l 995a) suggests introducing new ESL students to the library with
their teacher at a time when the library is not busy. Students can be given a diagram of
the library, label each area and take a walking tour that includes a brief"hands on"
activity in each location. The librarian can provide individual explanations and
demonstrations for students and encourage students to use the library before school, after
school and during free periods. Werner (1993) recommends asking ESL teachers to teach
library etiquette to students before bringing them to the library so they will know what to
expect. Werner also suggests pre library units for ESL classes that teach relevant
vocabulary using slides of the school library. Students can practice dialogues in English
simulating the checkout process and other library procedures. Students can also practice
spelling their last names using the English pronunciation of the alphabet. Pyati (2003)
comments that the use of questionnaires about LEP students' perceptions of the library
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and use of information sources can be helpful in designing better delivery of library
services.
Awareness of Cultural Differences

Recognizing cultural differences is an important part of creating a positive climate
in the library media center. Filson (1992) comments that English Language Learners
may come from countries with no local libraries, or where collections were out of date,
censored or unavailable for borrowing. In some countries, the librarian is perceived as an
unapproachable authority figure. Organizational patterns, automated tools and complex
indexes may overwhelm students. Bowley and Meng (1994) comment that "Even the
most well educated ESL students might have had limited experience in library use" (p.
13). Some students may have no prior experience with libraries. Liu and Redfern found
in their 1995 survey that Asian students at a California University avoided asking
questions, even when they had been unsuccessful in locating information. According to
their survey results, the students mentioned several reasons for not asking for assistance,
including the fear of asking stupid questions or that their English was not good enough
either to be understood or to understand the answer. Many students reported that it didn't
occur to them to ask for help, and that they lacked understanding of the role of the
librarian. For example, Wemer (1993) describes a situation in a California high school in
which Vietnamese students were having difficulty using the library appropriately. Upon
investigation, staff found that academic libraries did not exist in Vietnam at that time.
Vietnamese students were not encouraged to read recreationally, but only to copy and
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memorize facts. Further, Vietnamese parents expected all homework to be done at home.
As a result, these students perceived the library only as a social gathering place.
Bowley and Meng (1994) recommend that library staff be trained to be sensitive
to learning styles of other cultures. Library staff should recognize that cultural
differences affect information-seeking behavior. A positive step is to hire
bilingual/bicultural staff members or train student library assistants who can help with
translation and relate well to other English Language Learners. Liu and Redfern (1997)
recommend that librarians develop skills in intercultural communication and make
explanations relevant to the students. Tuey also emphasize the importance of providing a
welcoming environment and studying ethnically diverse interaction styles in order to
better understand their patrons. Encouraging the students to use the library frequently
will help them to become more accustomed to its manner of operation.
Library Policies
Library policies are an essential element to consider in providing physical access
to information and reading materials. Yaden, Madrigal and Tam (2003) found that easy
access to books on site was critical to the success of the book-lending program they
studied in inner city Los Angeles. Many of the families were not able to visit public
libraries due to work commitments, bus schedules or commutes. The experimental
program operated without penalties for late returns or damaged books. The research team
was aware that many low-income families could not afford to pay for lost or damaged
books. They decided that imposing fines would be a financial hardship for the families
and might discourage them from checking out books.
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Krashen (1995, 1998) discusses the importance of policies related to access to the
library during the school day as well as the limits on the number of books children may
check out. Citing multiple researchers, Krashen notes that students in affluent schools
have better access to the school library and are more likely to be able to take books home
than are students from high poverty schools. K.rashen also notes that providing access to
interesting books is essential for encouraging reading. According to Krashen (1995),
The health of the school library media center is clearly at the source of the
solution to many literacy crises: the library media center is, for many
children, the primary source of reading material and may be the only place
they can read in comfort and quiet" ( p. 190).
A healthy school library media center must carefully consider its policies concerning
hours of operation, access during the school day by individuals and classes, number of
books per patron per checkout, length of checkout, and fines for lost or damaged books.
Technology
According to the 2004 article "Who Aren't You Serving Digitally?" the digital
divide is a serious issue for English Language Learners. People for whom English is a
second language are one of the groups disenfranchised by the explosion of electronic
information. Many immigrants may lack access to usable technology in their homes.
These families may have had little or no exposure to web-based resources, and they may
not understand how computers operate. Libraries can assist in closing the technology gap
for those disenfranchised by the information revolution. Libraries can provide students
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with access to and instruction in technology, including computer literacy, in a nonthreatening environment.
Technology Challenges

Librarians face a variety of challenges in teaching English Language Learners to
access and use technology. In their 1995 report, DiMartino, Ferns and Swacker describe
a study they conducted in a New York City college. The study compared CD-ROM
search techniques of native speakers ofEnglish with those ofESL speakers in a
controlled experiment. All of the subjects were novice users; they were given a search
topic similar to a typical research assignment of a required course. Three factors were
analyzed in the study. Language-based techniques, such as use of plurals, synonyms,
alternate concepts for words (i.e. substituting babysitter for caretaker), and the use of
keywords, variant spellings and descriptors were analyzed. Procedural techniques, such
as correct employment of Boolean connectors were also considered, as were effectiveness
and efficiency measures. For example, the researchers examined the ratio of relevant
citations compared to the total number selected.
In their analysis of the data, the researchers found that both groups encountered
difficulties in searching efficiently and effectively. Both groups of novice searchers did
not utilize many convenient features of the program. However, native English speakers
were significantly more likely to use plural word forms, which increased the number of
hits found on a topic. Native speakers used more expanded terms or synonyms such as
parents or grandparents. Forty percent of native speakers searched on alternate words or
concepts such as babysitters or nannies which produced more robust search results,
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compared to only twelve percent of the ESL students. DiMartino, Fems and Swacker
(1995) conclude that ESL students may be at a disadvantage when using self-service
databases. Once librarians realize the specific problems ESL students are likely to
encounter, they can focus bibliographic instruction for them in those areas. Specific
recommendations include teaching the use of Boolean logic, use of indexes, use of the
thesaurus for alternate search terms and use of truncation and wild-card characters for
plural searching.
Howze and Moore (2003) report on a study field-testing a glossary of terms
related to the use oflibrary-based technology. They surveyed international students on
their perceived knowledge of the terms, and then followed up the survey with test
questions to determine the subjects' actual knowledge of the terms. Terms tested
included such words as: citation, database, descriptor, icon, journal, media, periodical
and thesaurus. The researchers found a significant difference between students' selfreported understanding of concepts and their scores on the test. It was hypothesized that
the students did not want to appear ignorant or incapable or may have been trying to save
face. Howze and Moore recommend that due to the increasingly complex bibliographic
access systems being introduced into libraries, librarians begin to isolate the terms
associated with their use and provide explanations and translations for English Language
Learners.
Technology Solutions

In addition to offering instruction in technology literacy, there are many products
that libraries can provide to assist English Language Learners. Many librarians offer the
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use of Microsoft Office products, but few are aware of the multilanguage features of the
program that can be activated (Computer technology, 2004). The program actually has
the capacity to be used in fifty languages. Microsoft Office also includes the option of
on- screen keyboards in most languages, potentially serving as key translators by
showing the users which English language key equals that in their primary language.
Screen readers can be installed to help patrons learn how to read and pronounce words in
English. In fact, the user can have words and letters repeated as many times as needed.
Libraries can provide English language learning labs for students. A multitude of selfteaching software programs are readily available. When teaching students to use such
products, it is important for the librarian to be mindful of language barriers and to choose
words carefully and allow plenty of time for students to follow the directions. It is
helpful to begin by proceeding through the program step by step with the class as a whole
and to include time for review. Encouraging students to practice outside of class time
will improve their efficiency (Computer technology, 2004).
Lupien (2004) recommends offering online services to patrons in their primary
language as a way of, "reaching out to these patrons and meeting their information needs
on their own turf' (p. 7). She notes that primary language support involves selecting
software that interfaces in languages other than English. Lupien discusses the importance
of having a native speaker of the language carefully test the software before it is
purchased. She stresses that the quality of the target language needs to be as good as the
quality expected in English software programs. Lupien also points out that the library
should offer informational resources in the patrons' primary language. A collection of
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high quality links to web-based resources in the primary language, that are classified and
organized into categories, can serve as a good beginning point.
The library's website should be a reflection of both the library and the patrons it
serves (Computer technology, 2004). A welcoming message in the primary language of
the majority of the patrons is a good starting point. Links to library resources such as
databases and periodicals should be included as well as links to community resources and
other selected websites of interest to patrons.
Davidson and Yankee (2004) emphasize that the website has become the library's
presence to many patrons and is no longer an add-on feature. They also state that "Like
the physical library, the library's website should allow all patrons to visit the library
without experiencing any frustrations or difficulties" (as cited in "Library website
design" p. 50). According to the World Wide Web Consortium, it is important to
examine patrons and then design a web site that supports accessibility for them. Some
users may have difficulty separating information from decoration on websites, while
others may have difficulty reading or comprehending the text of the website. The World
Wide Web Consortium has established a Web Accessibility Initiative to develop a set of
guidelines for professionals to use to design websites for special populations. Features
that make a website easier for English Language Learners to access include: using
familiar sans serif fonts, using clear and simple language, dividing large blocks of
information into smaller units, keeping sentence structure simple and avoiding library
jargon. Features that increase the usability of a website include: writing links that begin
with relevant keywords, avoiding unusual names for elements of a website, using
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headings on the web page that are parallel and meaningful, and avoiding writing long
pages that necessitate a lot of scrolling ("Library website design," 2004). Librarians can
evaluate the accessibility and usability of their websites by observing patrons using the
site and asking them if they understand what the library website has to offer.
Kelly (2004) offers some additional guidelines for designing library websites that
are suitable for English Language Learners. He suggests creating fast loading and fast
displaying pages that are easy to scan and easy to read. Kelly affirms that patrons should
not have to scroll to see content; the title image should be kept small. The site should be
easy to navigate through; the main page should contain direct links to all sub pages so
patrons do not have to select more than two or three links to find actual content. The
main page in particular should be designed to be simple and easy to understand, written
in basic English. Kelly concludes by commenting that the best web pages are usable,
contain useful information, don't waste patron's time and are not frustrating to use.
The use of technology in school libraries offers some new ways to meet the
challenges of serving English Language Learners. As stated in Library Technology

Reports(2004), "At the turn of the 20tl' century, libraries and librarians in metropolitan
cities went to great lengths to help immigrants assimilate and prosper in North America.
The opportunity and need is once again presented to the library world" (p. 49).
Conclusion
In conclusion, once librarians have acquired some understanding of second
language acquisition theory, there are many strategies that can be used to make their
libraries more accessible to English Language Learners. Such strategies encompass the
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areas of information literacy, promotion of native language and English literacy,
collection development, climate and technology. Use of these strategies will assist
librarians in helping English Language Learners to achieve the information literacy
standards delineated by the American Association of School Librarians. Filson aptly
describes the worthiness of this goal when emphasizing,
Immigrant students bring the same hope and dynamism that the huge flux
of immigrants brought at the tum of the century. Our challenge is to assist
them to become as excellent citizens of the United States as our own
grandparents and great grandparents became" (2002, p. 400).

CHAPTER III
PROCEDURES
Introduction
The purpose of this project was to create a handbook of strategies for librarians to
use to improve instruction and services for English Language Learners in the hlgh school
library media center. The strategies contained in the handbook address four areas of
need: information literacy instruction, the promotion of literacy, the development of
technological skills and the creation of a welcoming climate.
The author chose to undertake this project because of many years of experience of
working with English Language Learners in both the Granger and Toppenish School
Districts of Washington State. Those experiences led to several frustrating attempts to
learn the Spanish language. The author then became fascinated with the language
acquisition process itself and began to look for techniques to assist students who were
struggling to learn English. In January of2005, a professional development grant
opportunity became available to Toppenish School District employees. The Preparing
All Teachers for Linguistic Diversity (PAT) Grant offered a series of four classes to train
educators to better serve English Language Learners enrolling in their schools in ever
increasing numbers. In the process of taking the PAT Grant classes, this author began to
acquire information and skills to assist English Language Learners in the classroom.
However, further research was needed to apply the information to the specific setting of
the high school library media center.
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Development of the Project
Beginning in the spring of2005, an extensive literature review was conducted of
the professional resources relating to second language acquisition, sheltered instruction
practices, English Language Learners and library media centers. A variety of electronic
sources were used to complete the review, including the Education Resources
Information Center (ERIC), Wilson Web, and ProQuest Education databases, all
available through CWU's library. The Social Issues Resource Series (SIRS) was also
included in the search. In addition, information was gleaned from several sources on the
subject of second language acquisition. The author was fortunate to be able to attend the
Teachers of English to Students of other Languages (TESOL) national conference as well
as state Washington Library Media Association (WLMA) and Washington Association
for Bilingual Education) W ABE conferences.
The results of the literature review included a compilation of more than forty
separate ideas for strategies for improving instruction and services to English Language
Learners in the school library media center. These strategies were then organized into the
four categories of climate, instruction, literacy, and technology. The original strategies
were then combined into eight in-depth approaches to be developed for the project.
Procedures
Climate

Strategies involving the creation of a welcoming climate appear first in the
handbook because that is an obvious place for librarians to begin. The development of a
bilingual slide presentation of library features and services began with a brain storming
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session with adult and student library staff. Digital photos were then taken oflibrary
aides demonstrating the resources and services the library has to offer. The photos were
then imported into PowerPoint. Captions were created for each slide, using
comprehensible language. The idea was to let the photos convey the information and to
keep the translation process manageable. Student library aides assisted in translating the
captions; the Spanish language teacher conducted a final proofing. The presentation was
used for the school's Open House, as represented by the example in the handbook. The
last procedure, as with each of the strategies, was to metacognitively reflect on the entire
creative process and delineate it in a manner that other librarians could easily replicate.
The creation of a bilingual climate through use of the students' primary language
emerged from compilation of several ideas found in the literature. Information about
library use was compiled, including signs, policies, rules, frequently used phrases,
instructions and library vocabulary. Resources such as English-Spanish dictionaries, online translators and verb conjugation books were all consulted. In addition, bilingual
library websites such as SOL: Spanish in our Libraries (http://www.sol-plus.net/)
provided assistance. Student library aides again assisted in the initial translation of all
materials. A professor of Spanish served as the final editor of the translations. Arial
black was selected to use for all signage, due to the easily readable nature of the font.
Bilingual information was printed in English using normal style while Spanish was
represented through the use of italics. The signs were color coded according to the area
of the library in which they were to be posted. Again, the final procedure involved

54
analyzing the entire process to create a sequence of instructions for other librarians to
follow.

Instruction
Strategies involving instruction appear in the second section of the handbook.
Before attempting to deliver information literacy instruction in a sheltered manner, it was
necessary for the author to take classes in Specially Designed Academic Instruction in
English (SDAIE). The author adapted existing library orientation and other information
literacy lessons to the indicators delineated in Sheltered Instruction Observation Protocol
(SIOP). After gaining experience in using different features of sheltered instruction,
library lessons were again modified and reworked. The next step was to create a series of
instructions other librarians could use to adapt model lessons presented in the handbook
to their own libraries.
The development of a collaborative strategy with a content area teacher to shelter
a library-related research assignment evolved over the course of several months. The
English department chose a new theme for the overall research topic for all tenth grade
English classes. Research materials were ordered in a variety of formats and reading
levels. Particular care was taken to ensure the procurement of highly visual informational
texts. A sophomore English teacher who was struggling with a class of less proficient
English Language Learners requested assistance to implement the mandatory tenth grade
research assignment. The author and the teacher met repeatedly in the weeks before the
students were scheduled to arrive in the library. During these meetings several
adaptations were made to the existing assignment. Research topics were selected on the
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basis of their concrete, easy to understand nature. This author team-taught with the
teacher during all library sessions to ensure students received the required assistance.
The adapted lessons were included in the handbook to serve as examples for other
librarians.
Literacy
The promotion of English and native language literacy comprises the third section
of the handbook. Learning to target collection development to match the needs of
English Language Learners required extensive reading of professional literature in order
to find what types of materials best serve this population. Review sources such as the
School Library Journal and Booklist were consulted for the evaluation of specific
materials. Sample materials were previewed at the TESOL, WLMA and W ABE
conferences. In addition, students using the school's library were informally surveyed as
to their likes and dislikes of particular resources and themes. Circulation patterns of the
existing collection were analyzed to discover which books were most popular. Using the
above sources, a set of general principles specific to collection development for English
Language Learners was formulated. Information concerning types of books to collect for
English Language Learners and a list of criteria for selecting such texts was included in
the handbook. Finally, sample pages from books exemplifying these desired
characteristics were scanned and placed in the handbook.
A plan for the development of a school wide Free Voluntary Reading Program
began with extensive reading of articles by Collier, Cummins and Krashen to gain the
background knowledge necessary to promote such a program. A highlight ohhis research
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process involved attending a lecture given by Krashen at the 2006 W ABE conference.
Afterwards, the library collection was examined to determine the availability of suitable
materials. An informal poll of students was conducted to determine their favorite
authors, novel series, magazines, and non-fiction topics. Orders for additional materials
were placed. A PowerPoint presentation was created to persuade faculty to support the
program and to assist in marketing the program to students. An advertisement promoting
the program for students was created. Both the faculty presentation and the student
advertisement were placed in the handbook to serve as models for other librarians. A list
of popular materials for Free Voluntary Reading, based on circulation data, was
additionally compiled and added to the handbook.
The strategy for creating book commercials to build background knowledge and
attract students to good literature developed from an assignment given in one of the PAT
grant classes. The professor presented several examples of book commercials as a
method for classroom teachers to build students' background knowledge before utilizing
a particular piece ofliterature with a class. The author immediately recognized this
strategy as a popular variation of the "book talk," a method long used by high school
library media specialists to promote young adult literature. A worthwhile work of young
adult literature was selected from which an example of a book commercial was created to
include in the handbook. This example was accompanied by a series of general
instructions for developing book commercials.

(
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Technology
The final strategy contained in the handbook explains how to redesign a library
website to be user friendly for English Language Learners. This strategy required
extensive reading of the principles specific to good website design. The research
literature cited several quality examples of library websites, which the author thoroughly
perused. Library patrons were observed using the existing library and other websites.
Toppenish High school curriculum goals were also considered. A set of principles and
guidelines for good website design for English Language Learners was developed based
upon research, model sites, and the observation of students' computer use. One of the
principles called for a series oflinks on the library website to websites in the students'
primary language. A variety of these primary language sites were viewed and evaluated.
This author then sketched an outline of desired changes to the existing website
accompanied by the design of a new Spanish page. Repeated meetings with the district
webmaster were conducted to implement the desired changes. Addresses of model
websites, guidelines for good website design, a compilation of quality Spanish language
websites, and before & after screen shots of the newly redesigned Toppenish High School
Library website were included in the handbook.

In conclusion, the development of strategies contained in the handbook in Chapter
IV has been an exercise in metacognition. All of the strategies were extensively
researched, developed, and implemented at Toppenish High School Library by the
author. These strategies were evaluated and revised based upon the experience of the
author with students and faculty members. Finally, the process of implementing each
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strategy was analyzed and delineated into a series of procedures for other librarians to
easily follow in their own libraries.
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INTRODUCTION
Goals for School Library Programs
In an ideal school, every student meets the standards for information literacy set
by the American Association of School Librarians (AASL). Nine national standards for
information literacy are delineated in their publication Information Power: Building

Partnerships for Learning. An information literate student is one who embodies these
nine standards. According to the AASL (1998), a student who is information literate (a)
accesses information efficiently and effectively, (b) evaluates information critically and
competently and (c) uses information accurately and creatively. An independent learner
(d) pursues information related to personal interests, (e) appreciates literature and (f)
strives for excellence in seeking information. An information literate student who will
contribute positively to the learning community and to society (g) recognizes the
importance of information to a democratic society, (h) practices ethical behavior in
regard to information and (i) participates effectively in groups to pursue and generate
information.
What type of school library media program will accomplish these lofty goals with
its students? According to the AASL, a successful program must be student-centered.
The program must provide physical access to information through a carefully selected
and organized local collection, as well as technological access to information outside the
pl
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library media center via an electronic network. The program must provide intellectual
access to information through learning activities that teach students to select, retrieve,
analyze, evaluate, synthesize and communicate information. An ideal library program
functions as the information center of the school, providing leadership, collaboration and
assistance to teachers and students in providing resources and activities for learning,
representing a diversity of experiences, opinions, and social and cultural perspectives.
Challenges in Meeting the Goals
An unstated, yet underlying assumption made by the AASL is that students are
fluent in English, the language in which the nine information literacy standards are taught
and measured. One of the biggest challenges facing librarians in schools today is
working with students who are just learning the English language. Currently, American
schools serve students from more than 180 different language groups (Shore, 2001 ).
Demographics indicate that students learning English as a second language (ESL)
comprise the most rapidly expanding group in U.S. schools today (Hadaway, Vardell &
Young, 2002). These students come from a multitude of backgrounds. Their reading
levels vary from preschool to high school. Many ESL students have not had access to
computers or training in computer and database use. Some immigrant students arrive in
the library never having touched a computer mouse. They are often completely unaware
of how a library functions. Yet, "critical to the academic success of these students is their
ability to use a research library and its databases for the purposes of fulfilling a variety of
academic reading-to-write tasks" (Karnhi-Stein & Stein, 1999, p. 173).
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A lack of time presents a major problem for English Language Learners
and those who work with them. According to Hadaway et al (2002),
These students don't have the luxury of an extended time frame to
acclimate to their new language. They experience great cognitive
demands as they are asked to learn both language and content quickly in
order to participate fully in the school curriculum (p. 56).
Although students may rapidly acquire conversational English skills, it is a much
more lengthy process to acquire the reading and writing skills necessary to pass state
mandated exams, write research papers, create culminating projects and meet other
graduation requirements. According to Cummins (1981 ), Cognitive Academic Language
Proficiency (CALP) is the complex English of the classroom acquired primarily through
the written word. Crawford's (2004) description ofCALP includes, "command of the
'process' words and complex grammatical structures that are needed to succeed in the
'context-reduced' tasks of schooling" (p.197). It can take from four to ten years for
students to develop native-speaker proficiency in a new language. The most significant
variables affecting second language acquisition include the amount of schooling students
have received in their first language and what type of bilingual or second language
program they have been exposed to (Collier, 1995). For the most part, schools have no
influence over these variables or the background of newly arrived students.
According to Kamhi-Stein & Stein (1999), "library-related terminology is a third
language" (p. 174) students must master. In addition to new skills, an extensive new
vocabulary including terminology such as "hyperlink'', "descriptor'', "web browser" and
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"Boolean searching", must be understood and put into practice-. Although librarians may
be quite skilled in assisting native English speakers to access and use academic
information, they may be completely unaware of how to address the needs of English
Language Learners (Kamhi-Stein & Stein, 1999). Therefore librarians must learn how to
employ teaching strategies and techniques designed to assist these students in acquiring
research skills.

In addition to linguistic and time constraints, English Language Learners often
face cultural barriers to the successful use of the library as well. According to Howze &
Moore (2003), international students may be reluctant to ask for help, out of shyness or
the perception of the librarian as an authority figure. They may perceive the library to be
only a place for study and may be unfamiliar with the concept of open stacks from which
they may browse and borrow. English language learners are often afraid to ask the
librarian questions because they think they don't speak English well enough to be
understood or to comprehend the answer. These students often do not understand what it
is that the librarian does (Liu & Redfern, 1997).
Purpose of the Handbook
This handbook was created to help fill the gap between the instruction librarians
receive in library methodology courses and the reality in which librarians work every
day. To accomplish this purpose, an extensive body of current literature and research
related to school library media centers and English Language Learners was reviewed.
This methodology was used to discover strategies based upon second language
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acquisition theory. In addition, materials and ideas were gathered from the Washington
Library Media Association and the Washington Association of Bilingual Education.
The strategies contained in this handbook address four areas: information literacy
instruction, the promotion ofliteracy, the development of technological skills and the
creation of a welcoming climate. Each strategy is accompanied by a fully developed
example of its implementation and use at Toppenish High School Library in Toppenish,
Washington. These examples provide other school librarians with material that can easily
be adapted and implemented in their own libraries. Strategies include instructional
techniques based upon the concept of sheltered instruction. Echevarria, Vogt & Short
(2004) define sheltered instruction as an instructional methodology that employs specific
practices that help English Language Learners access content information while acquiring
language. Among other indicators, teachers employing this methodology scaffold
instruction to assist student comprehension by providing background information,
adjusting instructional tasks, while maximizing non-verbal techniques for conveying
information. In sheltered instruction, the student's native language is considered a
strength to build on. The handbook also includes a set of the most commonly used
phrases in library instruction, translated into simple Spanish.
Significance of the Handbook
The United States is becoming more ethnically and linguistically diverse
each year, as more than 90 percent of new residents arrive from non-English-speaking
countries. During the 1990's, the number of English learners enrolling in public schools
grew by 70 percent while the total student enrollment increased by only 14 percent. This
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trend is expected to continue (Herrell & Jordan, 2002). In many eastern Washington
school districts, Hispanic students represent the majority of students. Many of those
students do not hear English spoken in their homes. Yet many library services have
focused mainly on English speaking users. According to Pyati (2003), "LEP users have
traditionally been underserved by traditional library services, as very few strategies have
been implemented for them on a national scale" (p. 264).
According to Hadaway et al (2002), the library can perform a critical role in
immersing students in their new language. Easy access to books has been demonstrated
to encourage more frequent reading and to raise reading levels. However culturally and
linguistically diverse students must learn to use the library to access books. ESL students
are assisted in their development as readers and writers of English when they have access
to meaningful books.
Dame (l 995a) argues that the development of skills in using library resources is
an essential part oflearning English. English Language Learners may have a greater
need for information-finding skills than native speakers because they may need
information that native speakers take for granted, including how to use the phone book,
an index or an online catalog. It is essential that ESL students be given the tools they
need to succeed in the American education system. Students cannot earn a high school or
college diploma without completing research assignments. As Kamhi-Stein & Stein
(1999) point out, information competence instruction is an essential part of any course
requiring a written research paper.
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As Shore (2001) emphasizes, educators face multiple challenges when working
with English Language Learners. Educators need to support students' English-language
development while teaching the content-area curriculum and helping students adjust to a
new school and a new culture. Time is of great concern, as English Language Learners
often don't have the luxury of being in specially designed sheltered classes. Generally
these students are expected to "keep up" with the native speakers in mainstream courses.
In this context, according to Conteh-Morgan (2002), "A basic understanding of second

language teaching theories seems fundamental to improving librarians' ability to teach
better and to helping LEP students learn more effectively" (p.195). English Language
Learners will be unlikely to achieve the information literacy standards spelled out in
Information Power without a deliberate effort on the part school library media specialists

to meet their specific needs. Towards this end, the following handbook presents several
strategies to support and develop information-literate students learning English as a
second language.

c
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Create a Bilingual Slide Presentation of
Library Services for Students & Parents
~

Purpose: To inform students & parents of the services offered by a particular library
Rationale:
Education research shows that English Language Learners are considerably more likely
to succeed in school when their parents are involved in their education. Many parents
have had little or no experience with libraries and are unaware of what libraries have to
offer. By creating a bilingual slide presentation of library services for students and
parents the library becomes more familiar and accessible. Parents will be more inclined
to encourage students to take advantage of specific features of the library when they have
been made aware of what is available.

Procedure:
*Brainstorm a list of library resources, services & features. Categories might
include: print collection, local computer services, online programs, and
other items.
*Take digital photos of student library aides demonstrating the services. This
adds interest for the parents and gives the presentation a personal touch.
*Import the digital photos into a presentation program such as PowerPoint.
*Create captions for each slide. Keep the text very simple. Let the photos tell
the story.
*Enlist the assistance of a Spanish-speaking student or staff member to
translate the captions into Spanish.
*Show the presentation during open house, Parent Action Committee meetings,
conferences, etc. The presentation can be a formal, narrated event or looped
informally on library computers.

Application & Examples:
See the following pages of PowerPoint slides.
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Thousands of non fiction books
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For research
Para hacer
investigaci6n
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de ficci6n
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Students may check out 4 books.
Los
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Music CDs to checkout
Discos
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Books on tape

Libros en casette

To check out for home or car
Para sacar
para la casa
o el caro

For typing at home
Para escribir
en casa
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We make copies for students

Alpha Smart
word
processors

Hacemos
copias para
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estudiantes

Laminate schoolwork
Lamina mos
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la escuela
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What about computers?

And sell floppy disks
Yvendemos
discos
fiexibles

We have an online catalog
to locate books
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lY que de las
computadoras?

Tenemos un
catalago a
traves de la
computadora
para localizar
Ii bros

···'*

Microsoft Word for writing papers

Microsoft
Word para
escribir
papeles

Powerpoint to create presentations
Powerpoint
para crear
presentaciones

A server students can save work to
Una
computadora
principal
quelos
estudiantes
puedan
guardar su
trabajo

and Excel for creating spreadsheets.
Y Excel para
crear hojas
electr6nicas

''1~ Students learn _to use new programs
Los
estudiantes
aprenden a
usar nuevos
programas

SIRS (social issues resources)
SIRS (recurses
de problemas
sociales)

,i

Such as NetTrekker

Tai coma
NetTrekker

Facts on File (news)
Facts on File
(noticias)

''?I! and Corbis Image Collection.
Y colecci6n
de
imi3genes
Corbis

Classes come to research online
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hacer
investigaci6n
a traves de la
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For social studies
Para los
estudios
sociales

las ciencias
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yc~I! :~~i~~e progra~s in English &
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''""

such as Grolier Encyclopedia
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Tenemos
programas
en ingles y
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Tai come
Grolier
Enciclopedia

Proquest Magazine Database
colecci6n
de
revistas
Proquest

and Medline Medical Information.
E Informaci6n
medica Medline

Thanks to our wonderful library aides
Venga use
su biblioteca!
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Eileen Ray
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Maricela Guerrero
Erika castilleja
Zach Mauch
Angela Sanchez

Leticia Mota
Robert Torres
Ben Reyes

Anna Bazan
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Develop a Bilingual Clitnate by Translating Signs, Policies,
Rules & Instructions into Students' Pri1nary Languages

Purpose: To make the library' s resources accessible to all students
Rationale:
Language does not have to be a barrier to library use. Newly arrived monolingual
students will gain increased access to the library when they understand policies,
procedures, and rules, as well as the location of informational materials. By presenting
English translations alongside the primary language, all students gain the opportunity to
develop both first and second languages.

Procedure:
*Compile the specific materials to be translated including: signs, procedures,
policies, rules, frequently used phrases & instructions, library terminology,
and informational brochures pertinent to a specific library.
*Collect resources such as English-Spanish dictionaries, on-line translators and
verb
conjugation books.
*Enlist the assistance of bilingual aides and staff members to help with
translation.
*Check bilingual library websites for additional assistance with translation.
SOL: Spanish in our Libraries is particularly useful (http://www.sol-plus.net/).
*Consult with a professional teacher who is literate in the primary language for a
final proofing.
*Select a consistent font style and size to use for English and the primary
language.
*After printing, posting and otherwise distributing the bilingual information,
observe students' reactions to determine what modifications may be needed.
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Application & Examples:

See the following pages for policies, signage, rules, useful phrases and instructions all
specific to Toppenish High School Library.

References;
Filson, A.H. (1992). Librarian-teacher partnerships: serving the English as a second
language students. Journal of Youth Services in Libraries, 9, 399-406.
Howze, P.C. & Moore, D.M. (2003). Measuring international students' understanding
of concepts related to the use oflibrary-based technology. Research Strategies,
19(1), 57-74.
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Toppenish High School Library Policies
Hours/Horas
Library hours are from 7:15am to 3:00pm Monday through Friday.
Horario de la biblioteca es de 7:15am a 3:00pm lunes a viernes.

Students may use the library before school, after school, or during lunch.

Estudiantes pueden usar la biblioteca antes de la escuela, despues de la escuela. o
durante su comida.

Students may use the library during class time with a pass from their teacher.
Estudiantes pueden usar la biblioteca durante sus clases con permiso de su maestro.

Loans/Prestamos
Students may check out 4 books for three weeks.
Estudiantes pueden sacar 4 libros par tres semanas.

Books can be renewed up to 3 times.
Los libros pueden ser renovados hasta tres veses.
Students may check out 2 CDs for two weeks.
Estudiantes pueden sacar 2 discos compactos par dos semanas.
Students may check out 1 book on tape or CD for two weeks.
Estudiantes pueden sacar 1 libro en cassette o disco compacto par dos semanas.
Fines for overdue materials are 5 cents per day.
Multas par obras vencidas son 5 centavos par dia.
Current issues of magazines are for library use only.
Las revistas corrientes del mes son para uso en la biblioteca solamente.
Students may check out past issues of magazines.
Estudiantes pueden sacar revistas de meses pasados.
Reference materials are for library use only.
Obras de consulta son para uso en la biblioteca solamente.
The first 5 pages of reference materials will be copied for free. Additional pages are 10
cents per page.
Las primeras 5 paginas de obras de consulta seran copiadas gratis. Paginas adicionales
son 10 centavos par pagina.
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Commonly Used Instructions & Questions
for Staff@ Toppenish High School Library

Circulation Desk:
Welcome to the library.

Bienvenidos a la bib/tote.ca.
May I help you?
iEn que te puedo ayudar?
What is your name?
~Como te llamas?
What is your student number?
i Cual es tu mimero de estudiante?
Write down your student number.
Escribe tu mimero de estudiante.
Who is your first period teacher?
i Quirin es tu maestro del primer periodo?
What grade are you in?
iEn que grado estas?
You can check out four books.
Puedes sacar cuatro libros.
Return your books in three weeks.
Devuelve tus libros en tres semanas.
This book is due on the (sixth of May).
Este libro se vence el (seis de mayo).
These books are due the fourth of January.
Estos libros se vencen (el cuatro de enero).
Wait a moment, please.
Espera un momenta, par favor.
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Commonly Used Instructions & Questions
for Staff@ Toppenish High School Library

Library Floor:

Look in the "Books" program.
Mira en el programa "Books. "
Do a keyword search on your topic.
Has una busqueda de tu tema en "keyword. "
Type in the search word and press enter.
Escribe la palabra de busqueda y aprime "enter. "
Scroll to see all the results.
Desplaza para ver todos las resultados.
Write the call number and go look for the book.
Escribe el numero clave de! libro y ve a buscar el libro.
Please follow me.
Par favor sigueme.
Fiction books are arranged by the author's last name.
Los libros de ficci6n estan arreglados par el apellido de! autor.
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Commonly Used Instructions & Questions
for Staff@ Toppenish High School Library

Computer Lab:
Your user name is your student number. Type your student number here.
Tu nombre de! usador es tu numero de estudiante. Escribe tu numero de estudiante
a qui.
Your password is your first name, all small letters. Type your first name here.
Tu clave es tu primer nombre en letras minusculas. Escribe tu primer nombre aqui.
Press enter.
Oprime "enter. "
Open the "Word" program.
Habre el programa "Word."
Select "save as."
Selecciona "save as. "
Scroll down until you see your student number on "THSLAB."
Desplaza hacia abajo hasta que veas tu numero en "THSLAB. "
Give the document a file name.
Dale al documento un nombre de archivo.
Save the file on THSLAB.
Guarda el archivo en "THSLAB. "
Save after every paragraph.
Guarda despues de cada parrafo.
Select the print button only one time.
Selecciona el bot6n de imprimir solo una vez.
Copy and paste the information to a Word document.
Copea y pega la informaci6n al documento Word.
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English/Spanish Signs for Toppenish High School Library

Entrance

Entrada

Exit

Salida

Emergency Exit

Salida de Emergencia

Welcome to the Library

Bienvenido a la Biblioteca

Return Books Here

Regrese Los Libras Aqui

Check Out Books Here

Saque Los Libras Aqui

Books on Tape & CD

Libras en Cassette y Discos

Compactos
2 CDs 2 Week Checkout

Saque 2 CDs por 2 Semanas

Professional Collection

Colecci6n Profesional

Ask the Library Staff for Help
Biblioteca

Pide a los Empleados de la
Por Ayuda

Library Staff Only

Solamente Empleados de la

Biblioteca
Fiction Section Begins Here

Secci6n de Ficci6n Comienza Aqui

Easy Reading

Lectura Facil

Story Collections

Colecci6n de Cuentos

Short Stories

Cuentos Cortos
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English/Spanish Signs for Reference Section

Reference Section

Secci6n de Libras de Consulta

Encyclopedias

Las Enciclopedias

Dictionaries

Los Diccionarios

Science

La Ciencia

Art

El Arte

Music

LaMusica

Sports

Los Deportes

Literature

La Literatura

Geography

La Geografia

Biography

La Biografia

History

La Historia
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Check
Out
Books
Here
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Saque
Los
Libros
A qui
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English/Spanish Signs for Toppenish High School Library Computer Lab
Library Research Computers

Computadoras de Investigacion

Sign In to Use a Computer

Finne Para Usar una Computadora

User Name is Your Student Number

Nombre del Usador es tu Numero
De Estudiante

Password is Your First Name,
All Small Letters

La Clave es Tu Primer Nombre en
Letras Minusculas

Always Log Off When You Are Finished

Siempre Salte del Sistema
Cuando Termines

Save Files to Your Student Number
OnTHSLAB

Guarda las archivos a tu numero de
estudiante en THSLAB

No Food, No Beverages, No Candy

No Comida, No Bebidas, No Dulces

Pictures & Web Pages 50 Cents Per Page

Fotografias y Paginas de Internet
50 centavos par Pagina
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Sign In to
Use a
Computer
Firma para
Usaruna
Computadora
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Computer Lab Rules
Reg/as de/ Laboratorio de
Computadoras

Lab Printers & Computers
are for school work only!
;lmpresoras & computadoras son para
trabajo de escuela solamente!

Sign in to use a computer.
Firma para usar una computadora.

Treat equipment with care
& respect.
Trata el equipo con cuidado y respeto.

No food or drinks in the lab.
No comida o bebidas en el laboratorio.
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District policy does not
allow obscene material,
games, vandalism or use of
another students' account.
La p6/iza de/ districto no permite
material obseno, juegos, vandalismo o
uso de las cuentas de otros
estudiantes.

Do not print web pages.
Copy & paste text to Word.
No imprime paginas directamente de/
Internet. Copea y pega el texto al
programa Word.
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Design Sheltered Lessons on the Use of Library
Resources for English Language Learners
Purpose: To teach information literacy skills in a manner that is accessible to ELLs
Rationale:
All students need to learn how to use the library' s resources. Thoughtfully constructed
lesson plans that take into consideration the needs of all our students can make content
comprehensible to English Language Learners. To accomplish this goal, the design of
sheltered lessons on the use of library resources is essential. Sheltered instruction is a
model of instruction that incorporates thirty indicators to help English Language Learners
access content information while acquiring language.
Procedure:
*Begin by determining the content objective: what specific information do the
students need to learn how to access?
*Become familiar with the practices of sheltered instruction, for example the
Sheltered Instruction Observation Protocol (SIOP) identified by Echevarria et al.
*Determine the phase of language acquisition of the students to be taught:
Students may be at the comprehension, early speech, speech emergence,
or towards full production phases of the second language acquisition process.
Decide upon appropriate language objectives for these students.
*Choose the information resources that best meet the objectives and the needs
of the students.
*Decide upon a group configuration that best serves the objectives whether it it
is whole group, small group, trios or pairs.
*Choose hands on activities that will best accomplish the objectives. Write the
lesson plan.
*Determine a formal or informal type of assessment to provide feedback on
the effectiveness of the lesson for the teacher and students.
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Application & Examples:
See the following pages for four information resource lesson plans constructed using two
slightly different forms of sheltered instruction.

References:
Chama!, A.U. & O'Malley, J.M. (1994). The Calla handbook: implementing the
Cognitive Academic Language Learning approach. New York: AddisonWesley Publishing Company, Inc.
Echevania, J., Vogt, M., & Short, D.J. (2004). Making content comprehensible for
English learners: the SIOP model. Boston: Pearson Education, Inc.
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LESSON INFORMATION
Lesson Information
Lesson Title:
Unit Theme:
Discipline(s):
Grade Level:

Library Research of Latino Subcultures--Print
North American Culture
Library/Social Studies
High School

Second Language Learners: (average social studies class)
Total# Students: 28 (10 non ELLs)
Comprehension Phase:
Early Speech Phase: 4
Speech Emergence: 4
Towards Full Production: 10
Grouping Configurations: (whole group, small groups, triads, partners, individual)
Whole group, table group, partners
Instructional Objectives & Target Vocabulary:
Content Objective(s)
I will know ....
1) how to use the library's online catalog & call # system to locate print
mate1ials on
Latino subcultures.
2) how to use the table of contents & index of a book to locate specific
information
about a Latino subculture.
Vocabulary: online catalog, keyword search, hits, call number
Language Objective(s)
I will listen, speak, read, or write or understand the target language because I
will ...
1) listen to detailed instructions.
2) read to find information.
Vocabulary: scroll, guide numbers, reference, index
Academic Learning Strategy Objective(s)
I will do better in all my school work because I will know how to ...
1) save time while keyword searching by typing only in lower case letters.
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Meaningful Activity I Pnrpose:
Use power search skills to locate books for pleasure reading: ghosts, vampires,
Christmas, love stories ...

Semiotic Resources for Comprehensible Input:
Visual Resources: (charts, maps, graphs, pict1m:s, posters, ads manipulatives,
realia, props, books, hands on materials, etc.) books, draw sample spine labels,
Computer w/ projector for demonstration
Verbal I Written Resources: (oral or written language, vocabulary, headlines,
bumper stickers, sentence strips, labels, schedules etc.) library information sheet,
guide numbers labeled on shelf signs, vocabulary words w1itten on chart paper
Aural Resources: (music, noise) audio tape of"Music of the Andes"
Kinesthetic Resources: (movement, gestures, action) demonstrate locating book
Record on computer-then walking to the shelf to locate the actual book
Tactile Resources: (sensory materials)

PRE-LESSON PHASE:
***Written in Script as though Speaking to Children***
Build Background Knowledge: (Direct I Indirect Activities I Discussion; Segment of
Class)
The day before SS teacher held classroom discussion about American subcultures.
Students shared infmmation about their family's subculture in small groups.
Plan to Lower the Affective Filter: (Praise, Reinforcement, Rewards)
Smile, greet students warmly, make personal comments: "Good morning; welcome to
the library; how are you today; nice hair do; great jacket; oh, you're wearing school
colors!"
Activate I Bridge BGK-LE or Funds of Knowledge:
Show students several fascinating pictures of familiar Latino subcultures in books
(legend ofL!orona, Virgin of Guadalupe, Day of the Dead celebration, Isabel Allende
novels, Posada skeletons, Aztec Calendar, etc.). Solicit student comments: "Have you
ever seen costumes like these? Do any of your parents/grandparents still use ... ? Have
you ever celebrated ... ?"

p28

Link Past & Present Learning:
"Tell me about your discussions yesterday. Were any of you born in another country?
Parents? Grandparents? What are some of the customs your family brought to the
United States?
State Objectives:
"Today we're going to learn to locate books like these. Our objectives are: (point to

written objectives and read them aloud)."
Review Past Vocabulary:
"Does anyone know what these signs are for? What do the numbers on the signs tell us?"
LESSON PHASE:
***List Activities in Chronological Order***
Present I Build New Vocabulary: Introduce vocabulary words (already written on chart
paper). Briefly define each word. During direct teaching of search skills, demonstrate
the meaning of each word (such as "scroll").
Present New Content: (Model, Scaffold,Clarify Content)
Students sit in groups of 6 at tables. Using computer and projector demonstrate for entire
class how to open the online catalog, where to enter a search term, how to select keyword
search, how to scroll through a list of hits, how to choose one book record to look at and
where in the record to locate the call number. Point out the guide letters on the
bookshelves and the call numbers on the spine labels of the books. Show the student the
small slips of paper by each computer to write down call numbers. Have one student go
find one of the books while the class watches.
Ask the whole group how to find a specific piece of information in the book (i.e. wedding
or dance traditions). Demonstrate use of the table of contents and index.
Ask questions of table groups. Students can confer and give answers. "What is the first
step? Now what do I do? How do I know how many hits I've found?"
Student Activities: Students move in pairs to search computers. Lead all the students in
a keyword search on the word "Latino". All the students browse through the hit list
together.
Relate Students discuss the process with their partner as they do the search. Ask
2 or 3 pairs of students to share which book they think they would like to get
information from.
Recreate Pairs of students search independently for books on their assigned
Latino subculture. Teacher & librarian move from computer to computer
monitoring student progress and assisting as necessary. Students go to shelves,
locate books, check books out.
Rehearse: Show teacher or librarian books located.
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Effective Questions:
L2
Comprehension
Acquisition (Silent)
Towards Full Production

Early Speech
(1-2 Words)

Speech Emergence
(Sentences)

Evaluation:

Which of these two reference books has the best information on your
topic? (all)
Synthesis:
How do your family's wedding customs compare to those of this
subculture?
(speech emergence or full production)
Analysis:
Why is it important to do a "keyword" search?
(speech emergence or full production)
Application: What do the numbers on the signs tell us?
(early speech, speech emergence, full production)
Comprehension: How do you know how many hits (books) you have found? Show or
tell me. (all phases)
Knowledge: What do we mean by the word "scroll"?
(speech emergence or full production)

POST-LESSON PHASE
***Written in Script as though Speaking to Children***
Review Vocabularv: Ask students questions such as: "What do we mean by the word
'scroll'? Why is it important to do a 'keyword' search?
Review Objectives: How do we go about finding books on a specific topic? What are
the steps to locating specific information in a book?"

MULTIPLE MEANS OF ASSESSMENT
***List Different Assessments***
Comprehension Phase:
Early Speech Phase: Show librarian/teacher one book found on assigned topic
Speech Emergence: Show specific information on a topic within a book.
Explain how it was found.
Towards Full Production: Repeat/explain step-by-step process oflocating print
information.
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LESSON INFORMATION
Lesson Information
Lesson Title:
Unit Theme:
Discipline(s):
Grade Level:

Library Research of Latino Subcultures--Online
North American Culture
Library/Social Studies
High School

Second Language Learners: (average social studies class)
Total# Students: 28 (10 non ELLs)
Comprehension Phase:
Early Speech Phase: 4
Speech Emergence: 4
Towards Full Production: 10
Grouping Configurations: (whole group, small groups, triads, partners, individual)
Whole group, partners
Instructional Objectives & Target Vocabulary:
Content Objective(s)
I will know .... how to use the library's online resource collection to locate
information on a Latin American subculture.
Vocabulary: online resources, search results list, taxonomy string
Language Objective(s)
I will listen, speak, read, or write or understand the target language because I
will ...
1) use research vocabulary.
3) discuss the search process with a partner.
Vocabulary: links, copy & paste, drop down menu
Academic Learning Strategy Objective(s)
I will do better in all my school work because I will know how to ...
browse topic lists to find the correct spelling of search terms.
Meaningful Activity I Purpose:
Use online research skills to find info about sports, TV stars, horoscopes ...
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Semiotic Resources for Comprehensible Input:
Visual Resources: (charts, maps, graphs, pictures, posters, ads
manipulatives, realia, props, books, hands on materials, etc.) example websites;
computer w/ projector
Verbal I Written Resources: (oral or written language, vocabulary, headlines,
bumper stickers, sentence strips, labels, schedules etc.)
Vocabulary words written on chart paper, user names & password signs on walls
Aural Resources: (music, noise)
Sample website of dancers
Kinesthetic Resources: (movement, gestures, action) Move anow up & down
scroll bar whenever using the word "scroll".
Tactile Resources: (sensory mate1ials)

PRE-LESSON PHASE:
***Written in Script as though Speaking to Children***
Build Background Knowledge: (Direct I Indirect Activities I Discussion; Segment of
Class)
Previous day researched p1int resources in library on same topic.
Plan to Lower the Affective Filter: (Praise, Reinforcement, Rewards)
Smile & greet students warmly: "Welcome back to the library. Good to see you
again.How are you today?"
Activate I Bridge BGK-LE or Funds of Knowledge:
Show students a couple of VERY interesting websites w/ photos of a Latino
subculture. (Orozco murals, Cuban rumba dancers, Argentina Tango dancers,
street people in Bolivia, children in poverty in El Salvador, Shakira (Columbia),
or Celia Cruz (Cuba), Guatemalans picking coffee beans)
Engage students in a brief discussion of their reactions to the photos and captions.

Link Past & Present Learning:
"Tell me what you remember from yesterday in the library." (research of print
materials)
State Objectives:
"Today we're going to learn to locate websites like these.
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Our objectives are: (point to written objectives and read them aloud)."

Review Past Vocabulary:
"Many of the search te1ms that we used to find books also apply to finding online
resources. Who remembers what "scroll" means? Why is it important to scroll?"
(Review all the terms.)

LESSON PHASE:
***List Activities in Chronological Order***
Present/ Build New Vocabulary: Introduce vocabulary words (already written on chart
paper). Briefly define each word. During direct teaching of search skills, demonstrate
the meaning of each word (such as "search results list").
Present New Content: (Model, Scaffold,Clarify Content)
Demonstrate for entire class how to open Internet Explorer and select "Digital
Leaming Commons Library" from the library's homepage. Show the students
how to login using the THS usemame and password. Open "NetTrekker''.
Demonstrate a keyword search on "Cuban Americans". Go through the
information on the search results list; show students how to quickly evaluate
which sites will be most useful using the ratings system.
Show students how to find more information using the taxonomy string. Model
for students how to move through the website and find just the information that
pertains to culture. Model for students how to open a new Word document and
copy & paste information for printing. Show students how to copy and paste the
address for the citation.
Student Activities:
Relate Students move in pairs to search computers. Lead all the students through
the process of logging into the DLC library and accessing NetTrekker. Lead
students in a keyword search on the topic "Guatemalan Ame1icans''. All students
browse through search results list together. Students discuss the process with
their partner as they do the search.
Ask 2 or 3 pairs of students to share which website they think would be most
useful to get information from.
Recreate: Pairs of students search NetTrekker independently for websites on
their assigned subculture. Teacher & librarian move from computer to computer
monitoring student progress and assisting as necessary. Students print
information found.
Rehearse: Students show librarian/teacher information printed. Students explain
how they found information and why they chose a particular website.
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Effective Questions:
L2
Comprehension
Acquisition (Silent)
Towards Full Production

Early Speech
(1-2 Words)

Speech Emergence
(Sentences)

EY.aluatinn: .Which website will be most.useful for your project? (all phases)
Synthesis:
Share with the class something imp01iant that you found out about your
subculture. (speech emergence, full production)
Analysis:
Why did you chose this particular website to get information from?
(early speech, speech emergence, full production)
Aoolication: Show me the steps you used to find this website. (all phases)
Comprehension: Why is it important to scroll through your results list?
(speech emergence, full production)
Knowledge: What is that called? (point to drop down menu, results list, etc) (all but
comp)
POST-LESSON PHASE
***Written in Script as though Speaking to Children***
Review Vocabulary: As teacher/librarian move through search computers; ask students
what they are doing (scrolling) and what is that called (search results list, drop down
menu, etc.)
Review Objectives: Ask class to repeat objectives and recount the steps in the search
process. "What is the first thing we do? Second? What's the next step ... "
MULTIPLE MEANS OF ASSESSMENT
***List Different Assessments***
Comprehension Phase:
Early Speech Phase: Show printout of information to teacher/librarian.
Speech Emergence: List steps in search process.
Towards Full Production: Share w/ class some information found and read it to the
class.
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Unit: Indian Groups of the Pacific Northwest Region (High School)
Lesson: Research Native American Tribes in Print Collection
Lesson Objectives:
Language Objectives: Students will listen to instructions.

Students will read to find information.
Students will use research vocabulary.
Students will discuss the search process with a pa1iner.
Content Objectives: Students will use the library's online catalog and call number
system to locate print materials on a given topic.
Students will use the table of contents and index of a book to
locate specific pieces of infmmation.

Assessment Strategies: Monitor & observe students using the online catalog
Ask students to demonstrate searching skills
Monitor appropriateness of materials checked out by students
Instructional Materials: Reserve the library, gather sample books
Grouping of Students for Instruction: Begin with whole group instruction, then
students work in pairs at computers searching for information.
Learning Experiences:

1. Introduction:
Show students several fascinating pictures of Native Americans in books
(piercings, other jewelry, make up, costumes, whaling, dancing, etc.)
Ask students for comments about the pictures
(Have you ever seen any one wear or do ... ? Why would someone ... ? etc.)
Remind students that our purpose is to locate information about their tribe's
culture.

2. Learning Activities:
List on the board and review important search terms as they are used: online
catalog, keyword search, open, close, scroll, browse, call number, guide letters,
index, hits, etc.
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Modeling: Demonstrate for entire class how to open the online catalog, where to
enter a search term, how to select keyword search, how to scroll through a list of
hits, how to choose one book to look at and where to locate the call number.
Point out the guide letters on the bookshelves and the call numbers on the spine of
the books. Show the students the small slips of paper by each computer to write
down call numbers. Have one student go find one of the books while the class
watches.
Ask the class how to find a specific piece of information in the book (i.e.
weddings or dance traditions). Demonstrate use of the table of contents and
index.
Guided Practice: Students move in pairs to the search computers. Lead all the
students in a keyword search on the word "Y akama". All the students browse
through the hit list together. Students discuss the process with their partner as
they do the search. Ask 2 or 3 pairs of students to share which book they think
they would like to use to get information for their poster.
Independent Practice: Pairs of students search for books on their Native
American Tribe. Teacher & librarian move from computer to computer
monitoring student progress and assisting as necessary. Students go to shelves,
locate books, check books out.
3. Checking for Understanding/Questions: Before leaving the library, students
show the teacher what materials they have located. If necessary, teacher or
librarian assists students in locating more approp1iate materials.
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Unit: Indian Groups of the Pacific Northwest Region (High School)
Lesson: Research Native American Tribes in online Academic Library Resources
Lesson Objectives:
Language Objectives: Students will listen to instructions.
Students will read to find information.
Students will use research vocabulary.
Students will discuss the search process with a partner.
Content Objectives: Students will use the library's online resource collection
to locate materials on a specific Northwest Indian Tribe.
Students will extract relevant information from sources
they have found.

Assessment Strategies: Monitor & observe students using the online resources.
Ask students to demonstrate searching skills
Monitor appropriateness of materials printed by students
Instructional Materials: Reserve the library computer lab, preview online resources.
Grouping of Students for Instruction: Begin with whole group instruction, then
students work in pairs at computers searching for information.
Learning Experiences:
1. Introduction:
Show students a very interesting website on the culture of a Northwest Indian
Tribe. (examples: fishing or totem poles or ceremonies, etc.) Engage students in
a brief discussion about their reactions to the cultural aspects of the tribe.
2. Learning Activities:
List on the board and review important search terms as they are used: online
database, drop down menu, keyword search, taxonomy string, links, open, close,
scroll, browse, search results list, copy, paste.
Remind students that our purpose is to locate information about their tribe's
culture.
Modeling: Demonstrate for entire class how to open Internet Explorer and select
"Digital Leaming Commons Library" from the drop down menu under the
"Favorites" list. Show the students how to login using the Toppenish High
School usemarne and password. Open "NetTrekker". Demonstrate a keyword

p37
search on "Nez Perce''. Go through the information on the search results list,
show students how to quickly evaluate which sites will be most useful using the
overall ratings system. Show students how to find more information using the
taxonomy string. Model for students how to move through the website and find
just the infonnation that pertains to culture. Model for students how to open a
new WORD document, and how to copy & paste information wanted to the Word
document before printing.
Guided Practice: Students move in pairs to the search computers. Lead all the
students through the process oflogging into the DLC library and accessing
NetTrekker. Lead students in a key word search on the words "Walla Walla".
All the students browse through the search results list together. Students discuss
the process with their partner as they do the search. Ask 2 or 3 pairs of students
to share which website they think they would like to use to get information for
their poster. Ask students to explain why they chose that particular website.
Independent Practice: Pairs of students search in NetTrekker for websites on their
Native American Tribe. Teacher & librarian move from computer to computer
monitoring student progress and assisting as necessary. When students find
useful information they print it.
Repeat this process with two other Digital Leaming Commons Library Resources:
"Corbis Image Collection," and "Grolier Online Encyclopedia".

3. Checking for Understanding/Questions: Before leaving the library computer
lab, students show the teacher what information they have printed. If necessary,
teacher or librarian assists students in locating more useful information.
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Collaborate with a Content Area Teacher to
HShelter" a Library-Related Research Assign1nent

Purpose: To adapt an assignment for ELL students withoyt " watering down" the cont~nt
Rationale:
English Language Learners need to receive the same content area instruction as native
speakers. However, English Language Learners need to be cognitively supported in the
content areas because they are acquiring language at the same time the students are
learning new information. Even a few simple modifications incorporated into the
delivery of or requirements for an existing assignment will increase their level of success.
Procedure:
*Consult with department chairs to determine the subjects to be used for research.
*Order research materials for the library in a variety of formats and reading
levels.
*Meet with content area teacher to review research related assignments &
materials.
*Together with the teacher, carefully select specific research topics that are more
concrete and less abstract. For example, a person such as "Elie Wiesel" as
·
opposed to a concept such as "Zionism." Select topics for which the
library has resources at appropriate reading levels.
*Suggest methods by which the existing assignment might be adapted or
scaffolded to be made more accessible to English Language Learners. Model
your suggestions for your colleague.
*Compile a collection of highly visual books on the general research subject that
the teacher can utilize in the classroom. The books can be used in a "pass
around"activity to build background knowledge prior to the students arrival in
the library.
*Encourage the teacher to schedule multiple visits to the library. Review methods
for locating information including: online card catalog, databases and indexes
with the class. Plan to devote large amounts of time helping the class locate
materials.
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*Team with the teacher to assist students in citing sources, creating bibliograpic
cards and notetaking while the class is in the library.

Application & Examples:
See the following pages for an Honors English 101h grade student research assignment.
The assignment is accompanied by a sheltered version of the assignment with scaffolded
guides for note taking and outlining.

References:
Echevarria, J., Vogt, M., & Short, D.J. (2004). Making content comprehensible for
English learners: the SIOP model. Boston: Pearson Education, Inc.
Harper, L. (personal communication, April, 2006)
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Honors Assignment

Understanding and Fighting Ethnic
Conflict
Research Project Requirements
You must eam a passing grade on your research project in order to ear11 credit
for English 10 1w matter what your other grades in the class are.

ACTIVITY

DUE DATE
_ _ _ _ l.

Select topic from list and identify 3 other terms to use as
keywords.

- - - -2.

Find at least 5 sources that include: 1 book, 1 encyclopedia, and
1 Internet site.

_ _ _ _3.

Create correct bibliography cards for at least 5 sources above
with source numbers.

_ _ _ _4.

Take "smart notes" on at least 50 note cards, each one including a
slug, paraphrased or quoted notes, the source number, and the
page number

- - - -5.

Create an outline including at least 1 Roman numerals with
subtopics for each.

_ _ _ _6.

Type rough draft ofreport following the outline.
a) It must be in 12 point Times New Roman font with header
and 1" margins.
b) It must be at least 5 pages (not 4 Yi or 4 o/.i).
c) It also must include a cover sheet and typed outline with
thesis statement.
d) It must have a correct works cited page.
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____ 7. Make corrections and revisions as required based on partner and
teacher feedback.
____ 8. Tum in a final copy of your report.
____ 9. Present information to class.
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Sheltered Assignment

Understanding and fighting Ethnic
Conflict
Research Project Requirements
You must earn a passing grade on your research project in order to earn credit
for English 10 1w matter what your other gmdes in the class are.

DUE DATE

ACTIVITY

- - - -1.

Select topic from list and identify 3 other terms to use as
keywords.

_ _ _ _2.

Find at least 3 sources: 1 book, 1 encyclopedia, and 1 lnteruet
site.

- - - -3.

Create correct bibliography cards for at least 3 sources above
with source numbers.

_ _ _ _4.

Take "smart notes" on at least 30 note cards, each one including a
slug, paraphrased or quoted notes, the source number, and the
page number (Buy a pack of 100 index cards and split with 2

other people!)

- - - -5.

Create an outline including at least 1 Roman numerals with
subtopics for each.

_ _ _ _6.

Type rough draft ofreport following the outline.
a) It must be in 12 point Times New Roman font with header
and I" margins.
b) It must be at least 3 pages (not 2 '12 or 2 %).
c) It also must include a cover sheet and typed outline with
thesis statement
d) It must have a correct works cited page.
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____ 7. Make corrections and revisions as required based on partner and
teacher feedback.
____ 8. Tum in a final copy of your report.
- - - - 9.

Present information to class.
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Honors Topic List

I. Ethnic Conflicts
~

~
~

~
~
~

~
~
~
~

s

Where did the conflict take place?
What were the key events leading up to the conflict?
Who were the 2 sides in the conflict? Describe each.
What were their differences?
Why did the conflict happen?
Who were the leaders?
Who were the participants?
Did anyone resist or help the victims?
Who were the victims?
What were the key events during the conflict?
What has taken place after the conflict?

TOPIC
1.

Rwandan Civil War

2.
4.
5.
6.
7.
8.
9.
10.
11.

Arab-Israeli Conflict
Northern Ireland Conflict
Iran-Irag War
Yugoslav War
Khmer Rouge Takeover
Armenian genocide
Iragi-Kurdish Conflict
Guatemalan Civil War
Chechan civil wars
India-Pakistan Conflict

12.
13.
14.
15.

Sudan Civil War
Chiauas
Auartheid in South Africa
Indian Removal of southern U.S.

16.
17.
18.
19.

Aboriginal Peoule in Australia
Chinese rule in Tibet
Bosnian Civil War
Kosovo Civil War

3.

KEYWORD SEARCH TERMS
Rwanda, Rwanda and civil war (together as a power
search), Hutu, Tutsi
Arab-Israeli conflict, Israel, Palestine
Northern Ireland
Shiite Muslims, Shiites, Sunni Muslims, Sunnis
Yugoslavia, Croats, Serbs, Croatia, Croatians
Khmer Rouge, Cambodia, Pol Pot
Armenia, Armenian massacres, Turkey
Iraq and Kurds (together as a power search)
Guatemala, Quiche
Chechnya, Chechen
India and Pakistan (together as a power search),
Bangladesh, Kashmir
Sudan, Darfur
Zapatistas, Tzotzil, Tzeltal, Chamula
apartheid, South Africa
five civilized tribes, Indian Removal, Choctaw,
Creek, Chickasaw, Cherokee, Seminole
Australia, aborigines, aboriginal
Tibet, Dalai Lama, Lhasa
Bosnia, Bosnian Muslims, Serbs, Croats
Kosovo, Serbia, Serbs, Albanians
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20.
21.
22.
23.
24.

Gesta110
Final Solution
Auschwitz
Hiroshima and Nagasaki
J a11anese Exclusion Act

II. Understanding Ethnic Conflict
~
~

~

What is it?
What are its characteristics or
types?
When did it start?

TOPIC

~
~
~

Who started it?
What major events are related
to it?
What does the future hold?

KEYWORD SEARCH TERMS

25. Genocide
26. Geneva Conventions
27. Wea11ons of mass destruction
28. War crimes
29. Zionism and the Founding oflsrael

III. Fighting to End Ethnic Conflict
• What is it?
• What are its characteristics or types?
• When did it start?
• Who started it?
• What major events are related to it?
• What does the future hold?

• Who is it?
• What was his/her life like before the
ethnic conflict?
• What did he/she do during the
conflict?
• How did he/she resist?
• What were the results?
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TOPIC
30. Warsaw Ghetto U11rising
31. United Nations Peacekee11ing Forces
32. War Crimes Tribnnal at the Hague
33, Troth and Reeoneiliation
Commission
34. Nuremberg Trials
35. Oskar Schindler

KEYWORD SEARCH TERMS
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Sheltered Topics List

TOPICS
Ethnic Conflicts:
World War II & the Holocaust
KEY PEOPLE

I .Eichmann, Adolf
2.Frank, Anne
3.Himmler, Heinrich
4.Hitler, Adolf
5.Mengele, Dr. Josef
6.Schindler, Oskar
7. Wiesel, Elie
8.Wiesenthal, Simon
9.Righteous Gentiles

KEY PLACES

10. Auschwitz
11. Sobibor
12. Treblinka
13. Warsaw Ghetto
KEY EVENTS

14.
15.
16.
17.
18.

Battle of Britain
D-Day/Normandy
Kristallnacht
Nuremberg Trials
Pearl Harbor

KEY GROUPS

19. Gestapo
20. Nazis
21. United Nations Peacekeeping
OTHER

22.
23.
24.
25.
26.

Judaism
Anti-Semitism
Final Solution
Mein Kampf
Swastika
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Scaffolded Note Taking Guide

Ethnic Conflicts:
World War II & the Holocaust
1.
2.
3.
4.
5.
6.
7.
8.
9.

KEY PEOPLE
Eichmann, Adolf
Frank, Anne

Himmler, Heinrich
Hitler, Adolf
Mengele, Dr. Josef
Schindler, Oskar
Wiesel, Elie
Wiesenthal, Simon
Righteous Gentiles

10.
11.
12.
13.

KEY PLACES
Auschwitz
Sobibor
Treblinka
Warsaw Ghetto

14.
15.
16.
17.
18.

KEY EVENTS
Battle of Britain
D-Day/Normandy
Kristallnacht
Nuremberg Trials
Pearl Harbor

19.
20.
21.

KEY GROUPS
Gestapo
Nazis
United Nations Peacekeeping

22.
23.
24.
25.
26.
27.

OTHER
Judaism
Anti-Semitism
Final Solution
Mein Kampf
Swastika
Weapons of Mass Destruction

SAMPLE SLUGS
Family/parents
Childhood/early life
Education
Culture/beliefs
Important historical events
during lifetime
Important actions/timeline
Impact/legacy

Location
Description
Important events/timeline
Current situation
Effect/impact

Location
Description
Causes

Important events/timeline
Important
people/leaders/victims
Effect/impact
Definition/description
Location
Purposes
Opponents
Leaders
Important events/timeline
Effect/impact

Definition
Basic facts
Types/important features
Origin/beginning
Important related
events/timeline
Important related people

Scaffolded Outline Guide

Writing Your Outline: Examples
1. Re-read your note cards and think about the most logical way to organize them.
2. Choose the example outline that most closely matches your topic.

3. Since these are just examples, you must add or remove sections of this outline as
needed!
4. Find more information and take more notes for sections that you don't know much
about yet.

KEY PEOPLE

Thesis-

I. Background information (for example: info on the time period, the place where he/she lived, culture etc.)

A.
1.
2.

B.
1.
2.
IL Family

A.
1.

2.
B.
I.

2.
III. Early life and education
A
I.

2.

B.
1.

2.
VI. Adult life

A.
I.
2.

B.
1.

pSO
2.
VI. Impact and legacy
A.

!.

2.

B.
!.

2.
Conclusion:
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KEY PLACES

Thesis-

I. Location
A.

I.
2.

B.

I.
2.
II. Description

A.
I.
2.
B.

I.

2.
III. Important events
A. Before

I.

2.
B. During
I.

2.
C. After

I.
2.
VI. Current situation
A.

I.

2.
B.
I.

2.
VI. Impact and legacy
A.

I.
2.

B.
I.
2.
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Conclusion:
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KEY EVENTS
(TITLE) _ _ _ _ _ _ _ _ _ _ _ _ __
Thesis-

I. Location
A.
I.
2.

B.
I.

2.
II. Causes

A.
I.

2.

B.
I.
2.

III. People
A. Leaders
I.

2.
B. Victims
I.
2.
III. Important events
A. Before
I.

2.
3.
B. During
I.
2.
3.

4.
C. After
I.

2.
3.
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VI. Impact and legacy

A.
I.
2.
B.
I.

2.
Conclusion:
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KEY GROUPS
(TITLE) _ _ _ _ _ _ _ _ _ _ _ _ __

Thesis-

I. Definition and description

A.
I.
2,

B.
I.

2.
II. Important events
A.
I.

2.
B.
I.

2.

c.
I.

2.
III. Impact and legacy

A.
I.
2.
B.
I.

2.
Conclusion:
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OTHER
(TITLE) _ _ _ _ _ _ _ _ _ _ _ _ __
Thesis-

I. Definition and basic facts

II. Types, parts, aml/ur important features
III. Important people
IV. Timeline
A. Beginning
B. Middle
C. Today

Conclusion:
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Target Collection Develop1nent to the Needs of
English Language Learners

Purpose: To select appropriate reading materials for English Language Learners
Rationale:
Experts agree that one of the primary responsibilities of the school library media
specialist is selecting appropriate materials for all students. If fifty percent of a school' s
population consists of English Language Learners, then fifty percent of the library' s
collection development should be targeted toward that group. The library can play an
important role in providing resources for ESL programs as well. Librarians need to be
aware of the particular needs of English Language Learners in order to acquire materials
best suited to serve them. Media specialists can actively target their collection
development for these students.
Procedure:
*Review Principle #5 of Information Power's (1998) "Information Access and
Delivery Principles of School Library Media Programs."
*Evaluate the existing collection while taking into consideration the curriculum
of the school and the age and reading levels of English Language Learners
in the school.
*Read the cited articles in the professional journals concerning collection
development and English Language Learners.
*Consult review sources such as the School Library Journal, Booklist, and
Library Journal for published evaluations of specific materials.
*Use informal reviews from local librarians, such as members of Yakima Valley
Secondary Book Review Council.
*Gather information from professional sessions and vendor displays at
conferences including Teachers of English to Students of Other Languages
(TESOL), Washington Library Media Association (WLMA), and Washington
Association for Bilingual Education (WABE).
*Using the above sources, develop specific collection development guidelines for
the particular school library media center.
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Application & Examples:
The following pages contain general principles of collection development for English
Language Learners, types of' books to collect & criteria for book selection for ELLs, and
examples of books that meet the criteria.

References:
American Association of School Librarians. (1998). Information power: Building
partnerships for learning. Chicago, IL: American Library Association.
Filson, A.H. (1992). Librarian-teacher partnerships: serving the English as a second
language students. Journal of Youth Services in Libraries, 9, 399-406.
Hadaway, N.L., Vardell, S.M., & Young, T.A. (2002). Just right books for the ESL
Library. Book Links, 11 (4), 56-57. Retrieved March 24, 2006, from Proquest
database.
Naidoo, J.C. (2005). Info1mation empowerment: using informational books to connect
the library media center program with sheltered instruction. School Libraries
Worldwide, 11(2), 132-152. Retrieved March 24, 2006, from Proquest database.
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General Principles of Collection Development for English Language Learners

*The school library media program should offer a full range of resources that all
students can utilize to meet their curriculum goals, while reflecting the students' cultural
and developmental learning needs.
*Interests and reading levels of students vary tremendously. Thus it is necessary
to collect a wide variety of materials to represent each content area and every aspect of
the curriculum.
*Diversity and variety of both genre and topic are important. It is essential for
English Language Learners to be exposed to a wide variety ofw1iting styles and patterns
of text organization.
*Books from second grade through twelfth grade readability levels are
appropriate for high school collections serving English Language Learners. However,
the content of the collection should reflect the interests and needs of secondary students.
*A collection must continually be renewed to stay current with the interests of the
students.
*Quantity remains a significant factor. A large supply of appropriate reading
materials is mandatory to support extensive reading programs for English Language
Learners such as Free Voluntary Reading and Sustained Silent Reading.
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Types of Books to Collect & Criteria for Book Selection
for English Language Learners

Criteria in General:
Culturally appropriate
Age appropriate
Match interests of students
Relate to background experience of students
New vocabulary defined contextually or visually
Clear sentence structure
Appropriate illustrations
Avoid stereotypical generalizations

Criteria for Non Fiction
Highly visual with numerous illustrations or photographs
Visuals (charts, tables, maps, timelines) convey significant amounts of information
Illustrations convey meaning of the text
Illustrations match the text
Written in simple & direct language
Contain accurate information
Small chunks of information easily accessed
Consistent layout maintained through out book
Predictable
Types of Nonfiction

Biographies
Allow readers to experience an in depth account of an historical time period, learn about
a country's culture and build background knowledge of history
Concept Books
Contain limited text accompanying illustrations of a specific concept, aid in language
acquisition
Magazines
Are inexpensive, highly appealing to students, contain short and engaging reading
material
Nonfiction Picture Books
Supplement information found in textbooks, reinforce the school's curriculum
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Picture Dictionaries
Match vocabulary from the primary language with a picture accompanied by the English
translation
Wordless Books
Stimulate conversation, promote oral language development, aid vocabulary development

Criteria for Fiction
Short in length, seventy-five to one hundred pages
Straightforward sentence structure
Simple vocabulary
Uncomplicated story lines
High interest, low reading level
Types of Fiction

Graphic Novels & Comic Books
Are appealing to children, provide informational content in a non-threatening format, text
is rich with vocabulary that is defined by illustrations
Historical Fiction
Provides a fictionalized account of a time period in history, allows English Language
Learners to relate to historical events on a personal level
Multicultural Liternture & Folktales
Help students relate to other cultures, help students develop a sense ofracial or cultural
identity
Realistic Fiction
Covers current topics of high interest such as teen pregnancy or street gangs, highly
motivating for students to read
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In this example, the illustrations convey the meaning of the text and match
the content closely.
(Markle, S. (2004). Crocodiles. Minneapolis: Carolrhoda Books, Inc.)

Please note: Content on this page was redacted due to copyright concerns.

(
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This sample of text characterizes the ELL student's need for visuals to
convey significant amounts of information.
(Burnie, D. (2003). Shrub/ands. Austin: Steck-Vaughn. P. 51.)

Please note: Content on this page was redacted due to copyright concerns.
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Develop & House a School Wide
Free Voluntary Reading Progran1

Purpoie: To increase primary and secondary language literacy

Rationale:
Literacy is an area of great concern for most English Language Learners. Free Voluntary
Reading (FVR) is a strategy within the library' s sphere of influence that can improve
reading comprehension, vocabulary development, grammar, spelling and writing. FVR
of light material written ai the students' independent reading levels can function as a
bridge to more abstract academic reading necessary to graduate from high school.
Narrow reading of a specific genre, author or topic is a helpful technique that can be
promoted when the library collection has been developed appropriately.

Procedure:
*Read the attached Collier and Krashen articles to gain the necessary background
knowledge to develop and promote Free Voluntary Reading.
*Conduct an informal poll of students to determine their favorite authors,
novel series, graphic novels, magazines, non fiction topics, etc.
*Check the collection to ensure a good supply of narrow reading materials is
available. Order more materials if necessary.
*Secure funding to keep the library open after school through grants such as
"Gear up" or through Federal Program funding such as Title I.
*Create an attractive, comfortable comer in the library. If possible include an
audio cassette or CD player with headphones so students can listen to recordings
while "shadow reading" the accompanying book.
*Design a Power Point presentation or other talk to persuade the faculty to
support the program and to assist in marketing it to students.
*Create an advertisement to promote the program directly to students.

l
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Application & Examples:
See the following pages for narrow reading materials suggestions, a Power Point
Presentation for faculty and an advertisement for students.
References:
Collier, V. P. (1995). Acquiring a second language for school. Directions in
Language & Education, 1(4). Retrieved June 1, 2005, from
http://www.ncela.gwu.edu/pubs/directions/04.htm.
Herrell, A. & Jordan, M. (2002). Fifty strategies for teaching English language learners.
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from ERlC database.
Krashen, S. (1998). B1idging inequity with books. Educational Leadership, 55, 18-22.
Retrieved July 18, 2005, from Wilson Web database.
Krashen, S. (2004). The case for narrow reading. Language Magazine, 3(5), 17-19.
Retrieved July 18, 2005, from http://www.sdkrashen.com/articles/narrow/01.html.
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Students' Favorite "Narrow Reading" Materials
@Toppenish High School
Fiction
Christopher, Matt: Touchdown for Tommy, Fighting Tackle, Football Fugitive
& many other sports related novels
Cooney, Caroline: Face on the Milk Carton, Whatever Happened to Janie, Voice
On the Radio, What Janie Found
Duey, K & Bale, K.A.: Survival! Series
Duncan, Lois: I Know What You Did Last Summer, Summer ofFear, & many other
mystery novels
Haddix, Margaret Peterson: Among the Hidden, Among the Impostors, Among the
Betrayed & Among the Barrons
Jimenez, Francisco: The Circuit, Breaking Through
Kaye, Marilyn: Replica series
McCaffrey, Anne: Harper Hall Trilogy & other Dragonriders of Peru novels
Nixon, Joan Lowery: Murdered My Sweet & many other murder mysteries
Pike, Christopher: Spooksville series
Reynolds, Marilyn: Detour for Emmy, Too Soon for Jeff & entire True to Life Series
From Hamilton High
Schwartz, Alvin: Scary Stories to Tell in the Dark & More Scary Stories to Tell
Stine, R.L.: Fear Street series

Non Fiction
Canfield, Jack: Chicken Soup for the Soul series
Enslow Publishers: American Disaster series
Markle, Sandra: Animal Predators series
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Pelzer, Dave: A Child Called It, The Lost Boy, A Man Named Dave, Privilege of Youth

Free Voluntary Readi g Program

@Toppenish High
School

Profile of Students @ THS
Native Speakers
Spanish in home/English since Kindergarten
Newly Arrived
Every Possibility Between These Extremes

~§t~*·t·?···~···~~~·
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Testing & Placement in Lang. Arts
ESLI
ESL II
ESL Ill
Reading A
Reading B
Reading C
English 9

11

'-w-A_S_L_D_il_e_m_m_a_ __,
WASL Eligible Students
Mandatory Exit of Reading Program
Reading at Grade Level or Not
English 9 & English 10 in Sophomore year
Emphasis on Test Taking Strategies

gth - Notecards, Works Cited Page, Brief Report
101h - 3 Page Report w/ Works Cited Page

11th - 5 Page Research Paper
121h - Senior Boards - Culminating Project
(includes 6 to 8 Page Research Paper)

Insufficient Cognitive Academic Language Proficiency
(CALP)
Basic Interpersonal Communication Skills (BICS) are
good
Low Reading Ability
Insufficient English Vocabulary
Insufficient knowledge of grammatical structures
Inability to access and understand research materials

May take four to ten years
Variable 1 - First Language Literacy
Variable 2 - Past ESL Program type
(submersion, immersion, pullout, bilingual)
High School has no control over variables 1 or 2
Only four years to graduation

How can the library help?
,,, ': '/J{l:~}

{:f'.if''.~;'N}~i:l

What is within the library sphere of influence?
Improve ELL students' reading comprehension
Increase English language vocabulary
Increase exposure to grammatical structures

System that encourages silent, self-selected
reading of enjoyable books at student's
independent level
"Profoundly" improves reading & writing ability,
spelling, grammar and vocabulary
Superior literacy development

FVR & ESL Students (Krashen)
A Source of Comprehensible Input in English
Increase second language acquisition
Develop literacy in first & second languages
Provide access to books students may not
have at home
Provide a quiet, comfortable place to read
students may not have at home

15 min entry task
All Language Arts & Social Studies Classes
Classes schedule regular library checkout so
students may self-select materials
Library will provide supplementary in-room
reading materials

In library after school 30 min Monday - Thursday
"Volunteer Basis"
Content Area Teachers Offer Bonus Points
Sign in/Sign out System for Bonus Points
Students Self-Select Reading Material
Spanish & English Materials Available
Improve Native Language Literacy
Increase Vocabulary Development in English
Speed up Acquisition of English Language

Acquisition of structure & vocabulary comes
from repetition of comprehensible input
Series - familiar characters, settings,
background information
Authors - distinctive style & favorite
expressions
Topics - similar vocabulary & contextual
knowledge

Antholo ies are Ina
opriate
for ESL Students (Krashen)
New Vocabulary
Unfamiliar Style
Lack of Context
Lack of Interest in Subject Matter
Reading becomes exercise in decoding

, -_,, .">'>> ~,:-<;,,,;\;:i\i':I:;,_-{;f-:-1;:]

~Y~~~e~:~;~;~i: 1' !t Narrow R~ading
17

· & L2 Acquisition(Krashen, 2004)
"Narrow reading on a topic of real interest has
a chance of resulting in the reader really
reading for the message, for meaning, IN
EARLY STAGES OF LANGUAGE
ACQUISITION."

Faculty Help Needed
Promote the Free Voluntary Program to
Students
Encourage Students to Participate
Share Your Enjoyment of Reading
Suggest Books Students Might Enjoy
Offer Bonus Points in Your Class For
Participation in the Program

Wildcats: Check It Out!
• Free After School
Reading Time
• Library Open Until 3pm
• Your Favorite Books,
Magazines, Newspapers,
Graphic Novels
• Listen to Books
on Tape & CD
• Earn Bonus Points in
Any Class
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(

Build Background Kno\vledge while Attracting Students
to Good Literature through Book Con1n1ercials
Purpose: To advertise the merits of quality young adult literature
Rationale:
The reader's background knowledge provides their foundation for understanding text.
English Language Learners sometimes lack the necessary information to connect
concepts needed for a story to be comprehensible. Book commercials provide one way to
impart background knowledge to students in an enjoyable manner. A well-designed book
commercial will also increase students' motivation to read a particular work ofliterature,
author, or genre.

Procedure:
*Choose a piece of young adult literature that many students will benefit from
reading and that merits the expenditure of several hours of time.
*Consider what background information students will need to comprehend the
literature.
*Plan how to tell about the plot without actually telling the story.
*Include elements alluding to the setting, plot, characters and theme of the story.
*Select engaging photos and graphics to convey these elements in a
PowerPoint presentation.
*Use simple, yet powerful language. Keep the PowerPoint text to a minimum.
*End the commercial by asking open-ended questions that arouse the students'
curiosity and desire for more information.
*Make the commercial readily available to students on library computers.

Application & Examples:
The following pages contain an example of a book commercial.
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References:
Connery, C. (personal communication, April, 2006)
Echevarria, J., Vogt, M., & Short, DJ. (2004). Making content comprehensible.for
English learners: the SIOP model. Boston: Pearson Education, Inc.

Of Beetles & Angels
By Mawi Asgedom

"The desert, I remember"

"The shrieking hyenas, I remember"

Mawi's family is leaving Ethiopia ...

to escape civil war

and find a new life in America.

What will life be like in Chicago?

Will the motel be like their old house?

Why do Mawi & his brother ...

Have to fight so much at school?

The principal expels students who
fight ...
but what
about the
bullies with
knives?
Did Mawi's
family leave
one war to
find another?

Why is Mawi's father ...

Turning into a beetle?

How can a Habesha family ...

adjust to life in a new country?

To find out ...

READ
Of Beetles & Angels
by Mawi Asgedom
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)
Redesign the Library Website to be User Friendly
for English
Language
..._
..._
..._ Learners
Purpose: To redesign the library website to be more usable for ELLs
Rationale:

The library's website should reflect the patrons served by the library. The library's
website should be accessible to English Language Learners just like the physical library.
This accessibility can be achieved by redesigning the library website to be user friendly
for ELLs. Website design should not create barriers to the information available for
students.
Procedure:
*Read articles written by experts in web design.
*Look at quality examples of bilingual library websites such as:
http://hobbspublib.leaco.net
www.multcolib.org
www.fresnolibrary.org

)

*Observe your patrons' needs in regard to web accessed information.
*Consider your library and school curriculum goals.
*Choose or create a set of design and content guidelines to follow like the
attached list.
*View, evaluate & test a variety of primary language websites.
*Select a collection of primary language websites that meet your criteria.
*Sketch an outline of desired changes.
*Meet with your webmaster to make changes.
*Observe students using the redesigned website & evaluate its effectiveness.

)
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Application & Examples:
See the following pages for guidelines for website design, a collection of Spanish
Language websites, and before & after screen shots of a redesigned library website.

References:
Computer technology and non-English speaking patrons. (2004). Library Technology
Reports, 40(3), 41-49. Retrieved March 24, 2006, from Proquest database.
Kelly, C. (2000). Guidelines for designing a good web site for ESL students. The Internet
TESL Journal, VI(3). Retrieved March 29, 2006, from http://iteslj.org/Articles/
Kelly-Guidelines.html
Library website design and database access. (2004). Library Technology Reports, 40(3),
50-60. Retrieved March 24, 2006, from Proquest database.
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Guidelines for Library Web Site Design for English Language Learners

Guidelines for Accessibility
*Use technology wisely. Don't clutter the page with unnecessary graphics or programs.
*Use familiar fonts. Select relative font sizes expressed as percentages.
*Create buttons that are large and that specifically state information or directions.
*Employ the clearest and simplest language appropriate for the site's content.
*Divide large blocks of information into small manageable groups.
*Design forms in a logical, consistent way.
*Avoid use oflibrary jargon. Keep sentence structure simple

Guidelines for Usability
*Make the site fast and easy to use.
*Make the site attractive to students without making it slow.
*Write links that begin with relevant keywords.
*Avoid links that start with the same word or phrase.
*Use standard names for elements of a website.
*Use headings on the web page that are clear, meaningful and parallel.
*Avoid the creation of pages that need to constantly refresh.
*Don't write pages that take a long time to download and scroll through.
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Guidelines for Content
*Begin with a welcome message in the students' primary language.
*Include links to library resources such as programs, periodicals and databases.
*Add links to community resources.
*Develop a collection of high quality links to websites in the students' primary language.
*Provide information in the students' primary language on the library website.
*Include information on the web page about the library hours and services.

References:
Computer technology and non-English speaking patrons. (2004). Library Technology

Reports, 40(3), 41-49. Retrieved March 24, 2006, from Proquest database.
Kelly, C. (2000). Guidelines for designing a good web site for ESL students. The Internet

TESL Journal, VI(3). Retrieved March 29, 2006, from http://iteslj.org/Articles/
Kelly-Guidelines.html
Library website design and database access. (2004). Library Technology Reports, 40(3),
50-60. Ret1ieved March 24, 2006, from Proquest database.
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Library and Research Page

Before: Original 'Veb Page

Quick Links: Calendar

Important
Links
.l,.ibJ:a.tlc:tns_Jnt~rn~

Index
y~_l.sima_\La_U~y

!3._egj_9_1J~JJ•• lbL?_IY.

! Bulletin I Lunch Menu I Newsletter
Weather I Schedules

I Teachers & Staff

HOME;

Library and Research Page

RESEARCH

.. ·. j6f!f,<a~i~h High.Scho.C?l:Libror

~~~~.~1·1··

l

A~~-g-~~-W.?1.s.,J1Jng.t9JJ

"".·.•.·.··.'

W,.a._shin_gt_o_n
AdJllintsJ:Lc:t_tjg_n_~.

DLC LIBRARY

Federfil_G_o_y__Elrnment

e.9J::.t9J
Internet Public;

lJl>rarY.
I_Qp_~~~~p~ers

!'i~Jtt~P-~.P~J:.J.,in~s

TEEN BOOKS AWARD

'l!lllili!<Bs

I

c:::J

~J.Ke~J1~dJtlin ks

Washington S.J:~j;_~
Television

American Memorv
MLA Style

Toppenish
High
School
Library
141 Ward
Rd
Toppenish,
WA

98948
509-8658036

Library and
Computer Lab
Schedule:

Monday:
7:20-2:45

Tuesday:
7:20-2:45

Wednesday:
7:20-3:00

Thursday:
7:20-3:00

Friday:
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Changes to English language webpage

Welcome to the library
Bienvenidos a la Biblioteca
Informacion
en Espanol
Teen Book
Award Winners

DLCLIBRARY

MAGAZINES:
PROQUEST

CULTUREGRAMS
Q1ttp://online.culturegrams.com)

CAREERS:
WOIS

MEDICAL INFO:
MED LINE

HOW TO WRITE:
MLASTYLE

Library/Computer Lab Hours : Monday-Friday 7:20am to 2:45pm
(nuestras horas)
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Collection of Spanish Language Websites for new Spanish Webpage
Criteria employed for the selection of these websites included:
*Website written in Spanish
*Easy to use
*Information is suitable for high school age students
*No commercial advertising
*Does not contain an overwhelming number oflinks

General
SOL
Tu Bibliotecario Electr6nico
(http://www.sol-plus.net/bib.htm)

Para Aprender Ingles (to learn English)
Activities for ESL
actividades para estudiantes
http://a4esl.org/
Many Things
cosas interesantes para estudiantes
http://www.manythings.org/
Pumarosa
Ejercicios dive1iidos y practices
para aprender ingles.
(http://www.purnarosa.con:!L)
Dictionary.com
Traductor en linea para espanol e ingles
(http://dictionaiy.reference.com/translate/text.html)

Enciclopedias (Encyclopedias)
Wikipedia
La Enciclopedia Libre
(http://es. wilci pedia.org/wiki/Portada)
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Informaci6n de Salud (Health Information)
Medline Plus
(http://medlineplus.gov/esp/)
Healthfinder espafiol
(http://www.healthfinder.gov/espanol)

Peri6dicos y Revistas (Newspapers & Magazines)
Peri6dicos estadounidenses en espafiol
( http://periodieos.ws/usa.html)
Peri6dicos mexicanos en linea, por estado
(http://viww.prensaescrita.com/america/mexico.php)

Gobierno y Ia Ley (Government & Law)
FIRSTGOV en espafiol

(http://www.firstgov.gov/Espanol/index.shtml)
Servicios de Ciudadania e
Inmigraci6n de los Estados Unidos
(http://www.uscis.gov/graphics/citizenship/imm_guide_sp.htm)

After: Redesigned Webpage

p81

'

Library and Research Page

'~.·.·.

RESEARCH

LINKS

r,z ·. .'.
'..

~~~

w.

rl

I .

•
·~

Welcome to the library
Bienvenidos a la Biblioteca

Library /Computer Lab Hours:
Monday-Friday 7:20 AM-2:45 PM (nuestras horas)

Librarian- Eileen Ray
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After: New Spanish Webpage

Bienvenidos a la Biblioteca de la Escuela
Secundaria Toppenish
SOL
Tu Bibliotecario
Electronico

Informacion
en Ingles

Para Aprender Ingles
Activities for ESL
Actividades para estudiantes

Many Things
Cosas interesantes para

I Enciclopedias l

Peri6dicos y Revistas

Wikipedia

Peri6dicos estadounidenses
en espafiol

La Enciclopedia
Libre

lnformaci6n de
Salud

Peri6dicos mexicanos en
linea, por estado

Gobierno y la Ley
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estudiantes
Pumarosa

lumigraci6n
Medline Plus

Ejercicios divertidos y
practicos
para aprender ingles.
Dictionary.com

Healthfinder
espafiol

Traductor en linea para
esganol e ingles

II

Servicios de Ciudadania e
Inmie.raci6n de los Estados
Unidos
FIRSTGOV en espafiol
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